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The Career Resource Center

John Meerbach

The confluence of the need for more effective car planning and
the career education movement with the expans10n/g9reducatfona1
media has resulted in the career resource center’as the.

heart of a ‘viable career guidance program.

()

Chapter 1

Development of the Career Resource Cznter Concept

Over the years, many guidance counselors have dabbled in the art of
collecting, organizing, storing, and retrieving information that might be use-
ful to the people who seek their help and counsel. Some counselors dabb]ed
" energetically, and the abundance of materials engendered by the1r jnterest in
information overflowed in many instances into old storerooms, hallways, reception
room alcoves, and other jnconvenient places--a. situation 1end1ng jtself more to
frustration than efficiency. But frustration is sometimes the catalyst for
change, -and” the efforts of counselors ardﬁﬁd-the country to gﬁlve their informa-
tion delivery problems resulted in what is now called the caree{ resource center‘
Four factors stand out as key contributors to the recent emergence of the

N

career resource center as an important facet of the school guidance program.

First, concern is growing over the capacity of existing guidance programs to

affect career planning and choice significantly and positively. Second, the

emergence of career education as a vital thrust in educationplaces new demands

[
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on guidance. Third, individualized instruction and other innovative educa-
tional techniques offer new ways of accomplishing old tasks that hold promise
fpr use in guidance. Fouréh, media and technology‘¥or use in the schools are
inereasing at a dramatic rate, impelled to a great extent by the career educa-

tion movement.

Career Planning

The bast decade produced volumes of research and crit%cism on the quality
of education in this country and its influence on youth. Questions arose con-

cerning the effectivenass of guidance practices for inf]uencing young peoples’

career planning and decisicn-making processes. Accurate, up-to-date, appropri-

— ate information on occupations, education, and personal -social assessment for

;;;;;;EE\Eﬁa‘teachezg‘!EE‘rgcogn1zed as V1ta1 to career plannlng and choice.

A study by Prediger, Roth, S‘H‘N 1973) established that junior and
senior high youth desire more help in making career plan§?\~Lazgg;gETE§t§ of *

students said that they are,ﬂnab]e to secure the help they need and feel EEETP\\‘\\\\\\\
guidance programs have been of little a551stance in ‘career plann}ng efforts
In research based on the first 15 years of Proaect TALENT Flanagan (1973a) .
reports that 1ife plann1ng is a central concern of students. An 1ndependent
study by Fetters (1974) indicates that hlghtschool students graduating in 1972
considered values and concepts related to jﬁb‘seiéction to be "most important."
F]anaéan (1973b) found evidence of a trend towaid greatér stability of career
12Choice among boys in 1970 than in 1960, and Fetters' study indicates that 85%

of the seniors questioned felt that counselors, when approached, had the infor-

mation needed. At best, the Flanagan and Fetters studies denote some improvement

~ r . ) -



in the conditions supporting students’ career decision-making efforts. On
the other hand, Biggers' (1971) survey of students in grades 4-12 on use of
information in vocationai decision-making reveals high schoo1(seniors no
more adeptlat using information than fourth graders. -

Ginzberg (1971}, in his penetrating analysis of guidance in the United
States, underscores students' need to know abouf themselves and the world of
work. He points byt the role of reliable information about pq;entia1 careers
in facilitéting this understanding. Ginzberg stresses the need for guidance
specialists toﬁuse informagion as a tool to help clients "increase t.eir aware-.
ness ‘of their 0ptidﬁs, to demonstrate and encourage them to explore their
alternafives, and to assist in interpreting the information to which they have
access" (p. 187).

Support for improved guidance emanates at all levels from practitioner to

legislative. The 6th Report of the National Advisory Council on Vocational

Education, Counseling and Guidance: A&Ca]] for Change (1972), typifies the

. cr ) . . . .
challenge voiced by numerous counc1ls'apd comissions to guidance services in

“the-schools and elsewhere. It calls for a substantial national effort to in-

—

—_—

crease the effEEfivenesg\of guidance. Concern for the availability of career

planning information recurs th;Sﬁghout\rgpent guidance literature. . The career

e

T )
resource center is an attempc to improve the qu51fty~and\ggmp;fbgpsfbeness of
information available to students and to develop a more Eigfu'nEEEhniqughfor

disseminating career planning materials. /////

// 7

Career Educatien -

0f all the forces abroad in e ucatjofi these days, career education has

the greatest potential for inflyenefﬂ;/guidance programs and practices. Because
/ :

-
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career education concentrates on the transition b;oblems of young people
moving from school to work abdibeyond, the.guidanbe function assumes a

pivotal position in the master scheme. As Budke (1972) points out, the

success of career -education rests largely. on the effectiveness of the caréer

v oa

gu1dance program. . ' . S
Hoyt et al, (1972) 1dent1fy f1ve baS1c components of career education:
(1) classroom and learning activities, (2) acquisition of vocat1ona1“30b T
skills, (3) career development and career deciegbn—making, (4) ieteractipn with ¢
the community, and (5) development of home and family relgflgnfb1ps.\fThe
career development of the child is the central focus of career education, and .
career development theory forms the foup@ation of ;he movement. -
Career education is altering the role and@?unction of the guidange'coun—
selor. It is bringing teache;s and guidqnee‘ééunse]ors together in new
relationships. Bell and Hoyt (1974) visua]fze?}he counselor,, under certain
conditions, assumfng a supportive or consu]tati?e role. In addition to this
closer teacher-counselor relationship, career e&ucation is requiring counse]or5*~'j-*"-
to have increased interaction -with paraprozessiénal emﬁ]eyees, earents; and | . % .
caﬁhun1ty resource people. ; : E _
Cleary (1973) describes the counselor as. "manager and coordiniator of the
resources available to the student for the plannlng process rather than the

|
expert who 'sizés up' the student and makes recommendations for career choice"

e

. o /
(p. 52). The resources cited by Cleary indicaﬁe the need in a career center

not just for inanimate books and pamphlets buq'for 1ive people and planned
v / s

) exper1ences as well. A career resource cente? is more than a room with

mater1a1s\and equ1pment for students to use ' It is a place where persons

- /

- ‘a_; /'
N /
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_interact.and where community and school join to expedite’.the transition from -

education to work.

2

Educational Innovations

The career resource center is a particular form of learning or media
center--an innovative concepi springing from the dnierési in open ézucatiop'
durin; the 1960's. Physically, the learning center is divided into given
subject areas to faci1itate student and”féacher access to materials. Career
education assumes the need to transmit a wide range of knowledge, understand-
ings, and skills to students. A 1earn1ng center prOV1des not only a place
ﬁo acquire learning but aiso\a format for strengthening the instructional
el process. . |
| 4nd1v1dua11zed jnstruction is one of the most prom1§1ng techn1ques used
in the career resource center, as most centers expect a h1gh degree of indi-
‘vidual student use. Th1s~form of instruction nece551tates management systems
that al]ow for proper record keeping. and feedback, and for organization and
sequencing of jnstructional objectives and goa1s. :. : < _

Scanlon and Brown (1971) suggest five gu1de1anes for deve]op1ng individ- \—=
ualized instructional modules: (1) design activities to perm1t student mastery
of instructional contént at 1nd1v1dua11zed‘1earn1ng rates, "(2) insure act1ve
student involvement in the learning process, (3) encourage self-directed and
self-initiated activities, (4) encourage student evaluation of progress toward
mastery, and (5 provide instructiuvnal materda]s and techniques based on

individual needs and styles. e ) .

’

Individualized instruction must be based on specific objectives correlated

with appropriate assessment jnstruments, curriculum materials, teaching

~

7
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] technihues, and management skills. Not oﬁﬂy does this mode of instruction

. i . -

represent aev%able.hducational technique, but active participation by the

stuQent tends to reinforce many skills and iattitudes .related to self and . 1/

“ ! b
.o .8

decision-making processes. . °

K B L

Media_and Technology .

Recent techno]ogicaK jmprovements in media and communications are greatly

+ -

influencing instructional practices. Publishers are fiooding the educational

o

field with audio-visual mﬁteria]s*hf incﬁéasingiy,h%gh quality. fechno]ogy

films, film strips, tapes, interactive c

tends, to vitalize and %¢d variety to instruc\ion th}ough the introduction of
puter programs and other resources

wh1cﬁ can stimulate both teacher and learner.

the use of media’ "makes teachers aware of 1nstruct1ona1 styles, characteristics,
i

and shortcom1ngs of which they may-not have bTen consc1ouscbefore" (p- 300).

1 Heinrich (1971) points out that

Because of the media orientation of the nesource center a wide range of
instructional practices is possible, from 1nd1w1dua11zed or se]f—1n1t1ated in-
struct1on to large group processes. - Bruner (1b66) has pointed out the impor- )
tance of sequencnng act1v1t1es to correspond t? the crucial phases of child

-deve]opment Techno]og1ca1 teaching, because df its structured nature, prov1des
an ideal vehicle for sequencing know]edge and information in the area of
career development. This capacity for sequentip] learning may offer the side
benefit of -increased 1ns§ructiona1 support, a°t%pic worthy of further investiga-
" tion by those committed to the implemen;;tion oé career resource centers.
- Although career edueation has eﬁcouraged wider use of community resourtes -
" as a method of expos1ng the young to the rea11t1Ls of the worTd of work, simula-

t1on/;echn1que, will, in a]] likelihood, Féma1n Lhe prevailing mode of communica-

«ting an understanding of that world.- As_a resulq those persors most’ c]ose]y




e
i
P

: v :
associated with\the operation of&a caree:/ﬁgsa vce center will, of necessity,
become media specialists .to the extent necessary to maximize the programs and
services offeredtby thei» center. *

Influenced by 3 concern for improving guidance programs and by mandates
* from local and state\governments tofproVﬁde career education, educators and
\counselors-have evolued the career regsource center. ‘At first’g]apce, the center -
may appear to be no moré than another school rcom filled with equipment and
mateﬁiaisl However, it is more than a room/énd, as With change from the known  —
,;6f’the oédinary, its establishment will produce consequences. Thg decision to

establish a céreerﬁresource center in a’school will require ‘the commitment of

time and energy and the involvenent of a large number of people. . Thé hjddén

dimension withih the career resouyce center concept is what may Pé called the

dynamic péocess. This process cannot be entirely described because it wi11//

vary with the environment of each center. What ‘is imp1§e9_i% that a career

) . =resogrcé éenter, put into operé%ion tbday, may‘be an entirely different entity /////
four yéars hence. It will change as the personnel who opérate it and the /
materials within it change. The resource center will provide un1imii§d oppor-

tunities for growth and development on the part of students, counselors, ~

teachers, and many others and, in turn, will acquire its own personality..

@

\

About the Monograph

o

. The primary purpose of thi' monograpﬁ is to describe how to go.about put-
ting & career resource center together, from inception to evaluation. This
first chapter has’offered a brief%revjew of several majbr.factors that have | \
been instrﬁmenta] in the developmént of the career resource CTenter concept.

Chapter Two contains six vigne;;e%, through which the reader will examine

i
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glimpse of the resource center of tomorrow.

‘ / ’
a few of the sett1ngs in which centers have emergéd and explore some of the ™

con51derat1ons fundamenta] to start-up

Chapter Three will focus on the
N
goals, obJect1Ves and functions of a center.-

" The succeeding chapters will geétribe a number of specific areas such

as advisory committees, facilities, evaluation and selection of materials and

. equipmenty staffing the cehter\and methods of evaluating the use of the ~

e

facility. The final chapter is an attempt to probe “into the future for/a -

Plans, materials and equipment

e /

1i§t§§ and miscellaneous forms are included in the appendixes,

-8 12
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' ;; - 54&‘"V1gnettes are presented in this chapter that suggest typical
way%rcareer resource centers come into being. The vignef.tes com-
bire to translate the career center concept into real-life

" situations.
! _ Chapter II
L !
. : - USix Vignettes
S A I ’
i Urban 'High Schoo]
- /

) gjg City's only publi¢ high school is Urban H1gh <Constructed in the

late 1§20's; it is well maintained and has been. expanded several times to_
keep pace with increasing enrollfents. Once a four-year high school with

ég%b students, Urban H1gh is n 4 a three-year school with 1500 students and
a staff of 75, including f1ve/Zounselors Urban High Schoo] has recently

been evaluated by the Regigpa] Accrediting Committee, and there are problems.

The evaluation report/called attention to the high school's drop-out
rate of nine per cent for each of the past two years. }t cited the distrie
failure to react to obvious school and community changes, such as the de-
crease from 60% to 35%/in the number of students geing on to higher educg-°
tion and the substantial increase in"the humber of children from lower income
families. The report noted that the curriculum has remained virtually/un-
changed for the past decade, and on1y 15% of the student body, is presently
involved in vocat,ona] programs of any kind.

~In late October, immediately following receipt of the Accredi 1ng
Committee's report and recogn1z1ng the need for change, the schoo d1str1ct
1aunched a comprehensive needs assessment aided by State Department of Educa-
tion funds. Students, teaehers, counselors, administrators, parents, graduates,

:ahd a broad cross-§ectioh of the community participated in th? survey,

[

, . o]
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follow-up interviews, and meetings. In addition to generating an abundance
of 1y useful data, the assessment stimulated “inténse community interest
in .ne schools. i
The district board of school directors commissioned a blue ribbon panel
of Big City business, industry, and social leaders to analyze the resu]ts~oq
the study and make recommendations., By mid-March the commission compieted \
its task and submitted two major suggestions. First, the district mﬁst révise
.the total school curriculum, especially that of the high school, to respond i
more adeqyate]y to the needs of all students. Realizing that this first
recommendat1on would require several years to implement, the cd&azss1on‘ //f;
recommended a second, shorter term, three-part goal of expanding theth) t-
ing cooperative education and work-study prograris, designating a schggl place-
ment specialist, and increasing the emphasis on vocational guidance at U}ban
High. |
The Urban guidance staff were prepared for the assignment. Theychad B
written two proposals: one requesting funds from the State Department of
Education for a demonstration placement program to operate in cooperation
‘with the state Civil Service; the second réﬁbesting federé] funds to implement
a career resource center.. But locating such a centér posed problems.
The cooperative education and work-study supervisors had been lobbying
' for offices closer to the guidance.section ;f the building for some time, but
no nearby rooms existed. Finally} with the principal, and with plans in hand,
they conducted an inspection of the bui]d&ng. They sought a central location
near a main entrance, where students could congregate without.disturbing the

entire student body. Finding that scverely reduced student enrollment had

resulted in a number of unused classrooms in different parts of the building,

14
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they persuaded some teachers to relocate to release the desired space.ﬁ Bj
removing some walls and redesigning the existing floor plan they were\ab]e to
produce one large space for the offices and center. In no time at all,
everyone was on the way to a pusy summer of moving books, sorting materials,

—

stocking shelves, and getting the resource center under way.

o

Central Vocational School

Construction of the new vocational school is proceeding exactly on

edule. Twelve months from now Central will offer a wide range of vocational
programs to the students of ten surrounding schoo] districts. A full-time
comprehens1ve institution, able to house 1500 pupils, it will have just about
everytagdg--1nc1ud1ng a career resource center. -
/ The Executive Director of Central sat in his office reflecting on what
' remained to be done. P]anning‘the building wds easy, but now he had to decide
how to use the facility most eﬂﬂgq;1ve1y The new ,staff members. possessed
,valuable personal experiénce in the world of work but some would need help
in learning how to transm1t their knowledge to the pupils. Preliminary surveys
revealed student awareness and knowledge of occupations to be' abysma]]y Tow
throughout the area. The students needed counseling ard informat1ona1 resources.
The Director saw the career resource center as a way to provide support services

to the instructional staff and to offer studen*s -experiences beyond the

realities of the shops.

Timberlost High School

“ Timberlost High School was built three decades ago, when 1umber was plenti-
ful in Plain Valley and life was prosperous. Since then, the forests have

become almost depleted and the busy little villages of the valley have turned

n 15




occasional new ranch house planted starkly in a recently cleared field. Lum-

bering and the paper mill 1oc§ted half way to Rickety City are still the major
sources of employment for the area, but they are steadily laying off employees.
A near' state forest and ski slope oﬁfer a few job opportunities in recreation

and food service, but not enough to make much difference. Word has it that a
7

into drab, dormant clusters of dilapidated shacks and trailers, with an

‘developer plans a large year-round resort complex in the area, but plans are

indefinite. .
Most of the young people dron out of school early .and leave the valley.

Recent]y:some of the established residents have given up the fight to hold

their jobs and are also moving away. Overall, there is little to enccurage

people to stay in the area.
~ The lone counselor at Timberlost High Sghoo] has long been aware of the
ﬁrob]ems facing the people of the region. Part1cu1ar1y d1sturb1n? to her is
the knowledge that most of the people emigrating from the Va]lgy experience
considerable . difficulty in securing jobs. The«primary p;obleﬁg are a dearth
‘of salable skills and job-seeking know-how, and a shallow understanding of

"~
" the world of work. Mrs. Dawson knows something special is needed to remedy

the situation. :

While attending a guidance workshop, Mrs. Dawson participated in,a
session on career resourcé tenters. She felt that such a zenter would greatly
improve her ability to prov1de helpfu] experiences for the students if she
cov'd on]y find the space for it. Before leaving the conference, she co]]ected
all the handouts she could find and spoke briefly with the consultant about

state project money. The guidelines pérmitted minor construction, but project

_ costs had to be limited to $20,000—;definite1y "9} enough to finance an

12 16




addition to the high school, let alone materials.

Driving up the narrow valley road toward home that evening, she found
herse.f 1n a line of cars behind a high house trailer. When Mrs. Dawson was
able to 1nch her way around the swaying vehicle she g]anced up at it and saw
a sign in the window: "For Sale." As she traveled farther down the road,

“ the counselor thought, "Why not?" And the career resource center for
Timberlost High School was born. E
T\\\

~

County Community College

Since its inception, County Community College has had a counseling
center. At f1rst the primary purpose of the center was to provide counse11ng
and testing for persons seeking admission to the college. More recently the
increased demand for information on occupations and other kiQ\e of educa-
tional opportun1t1es has changed thes nﬁture of the center's ro\e In addition,
student ~nrollment has grown so much)that the staff of two coun;elors and a |
receptionist is no 1ongerJentJre1y eqdpl to the situation.

B The counseling staff haveﬁﬂqu been aware of the special needs of stu-
dents at the College. Mostystudents hold part-time jobs and attend school
as they can. Although Jarge numbers enroll in technica] programs, many.
young people still seem to be uncertain about their vocationa] goals. There
is evidence that students lack decision-making skills and an adequate know-
ledge of themselves and of potential career qpportun1t1es. Add1ng another
counsé]or did not seem to be the answer, and the counselors knew that some,
way must be found to channel these people to the information they need.

In an attempt to respond to this challenge, the counse]ingastﬁf;.have

started a small “honor"'type self-service career resource center. On display

17
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are educational and occupational materia]s,.organized for Easy identifica-

tion and use. .Situated in the receptipn area of the counseling center, the B
resources are available at all times, with a_vo]unteer_5§&§“3n“dn%y—duning\\
peak hours to help students find what they are looking for@

The offer of é\nearby educational 1aberatory'to make County Community
éo]]ege a pilot field test site for a newly developed compuferized career
decision-making instructional program has been a tremendous boost to the
program. Installed in a spare office, the terminals are in constant use
and have stimulated activity within the resource'eenter itself. A]though.a
they are still limited in $pace and materials, the counselors are excited

about the student response and are maklng p]ans for expanding the facilities

next year,

Hilltop High School \ . .o
fhe cool spning evening closed refreehingly.aroun;\gﬁidance director
Pete Johnson as he locked the fnont door of Hilltop H%gh School u It had
been a 1ong, hot board meeting, and aJ] he had to show for the even1ng was
an u1t1matum to do a better job of he1p1ng graduating students in their
life planning. However, someybfwthe st1ng was taken out of this diYective
by a guarantee of extra money to ach1eve this goa]

Mt. Zenith is the prestige d1str1ct in the area. Over 1700 studerts
'attend Hilltop Higﬁ; 80% of who@ go on to college. Ever since the district
~ was formed 60 years ago, the éﬁucationa] thrust has been directed toward
college-bound studentsf However, the last few years have seen some changes
in the students, and the number optind,for college is decreasing. More

Hilltop students are demahding information on a variety of post high school

i
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opportunities in addition to those requiring a"college degree. Further-
more, follow-up studies show an increase in the number of those Hilltop
' “students who enter college but never graduate. Feedback from such students

““““““ —indicates that they dropped out not because they were ill-equipped for

T——

college but becaJ;E‘fHEy“Were«ilJ:infgg@ggmabout their chosen profession&\

Many, in fact, had serious misconceptions about the réEBBEETBiﬂit%es,‘ljjz;;\:hx

e e
_—

styles, and other characteristics of the careers they had chosen. Ail of
these facts point up the need for up-to-date information, not Just on
prbfessiqna] careers themselves, but also on the educational requirements

for those careers.

o gy ~—

Hi]]top is well staffed with é%gE§Z1ors, and the guidance aepartment
has long been proud of its ability to provide extensive individual coungg]ing
for all pupils. Neverthgless, the counselors have come to.realize that the et
'\"one-to-one approach is not always the most effective means of transmitting
important educational and career information. And now the need for new and
‘more detailed information has brought the problem into sharp focus..
At the guidance staff meeting the next day, the counselors realized-
they had to find a néw approach to the problem. After listening to the
report of the board meeting -- including the c5mp1aints aired by parents, |
the directive for action, and the offer of additional money to get results-- ‘
- minds soon began to wh%r. It was obvious that a major part of the solution
lay in strengthening the informational base witﬁ regard to educational oppor-
tunities and career planning. In addition, delivery and accessibility of
information had. to be improved. '

One parent had suggested that the entire guidance staff be* given two

extra weeks of summer emp-oyment and a travel allowance. The purpose would
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be threefold: 1) to visit colleges and really get to know the admi;sions . //\
counselors and each school's programs; 2) to investigate other kinds of o/
post high schoel opportunities, such as speéia]ized training schools and

technical programs; and 3) explore possible sources of information of a wide

variety of professional and non-professional careers.” This idea seemed to

have a great deal of merit since it would add.substantia11y to theeéounselors'

knowledge. Howéver, such a procedure would be of little he]p’un]ess some

—

method for conveying-this—information to the student was devised.

—————
-

At this point, someone recalled reading about a commerc1aT1y~developed

e

cbmputer system that was Capable of delivering detailed information about 1000

\

colleges and other training programs as well as a number of careers. Such a

device might spark student interest and attent1on and relieve the counselors

of:.the tedlous task of trying to recall (or research)\all the details them-

selves.

i T ’

.
/

tion retrieval, supp]emented by co]]ege and vncét1ona1\school catalogues, '
career brxers and other prlnted resources, and individual counsellng--all

B i
located in one large career resource center.

Dogwooa High School

Dogwood»District'is like hundreds of suburban school districts filling =
gaps between large-urban centers across the countf}-—a stable district, but
one beginning to experiencé change. Besides a high school of 1500 students,
fhe district includes a middle school and four elementary bui]d{pgs. A1l of
| the schools are fairly new, modgrﬁ]y equippeds and well staffed.
District enrollment peaker, two years agp-at 1600 pupil; and has decreased
gaight]y each year since.- The number of new housing starts has dropped

- 20
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minium-/type dyellings. Most new residents ére retirees or 1ower-mfdd1e income
fami jes. As a result, attitudes and mores in Dogwood are changing.
On the academic front, the number of students opting for college afcer
graduation is on a downward trend, with two-year institutions and technical
programs pecoming increasingly attractive a]ternatines. The group of pupils
. leaving Dogwood for the ared’vocationa]etechnica1 school has grown each of
the last two years until'this term not everygne could be placed. Parents : $E,

and students are requesting more and better counseling and gu1dance in" the

schools to- accompany ) Ehis greater~qnteres¢_1nethe vocational aspects of 11fe

Dogwood faculty members are a so]1d group, aware o(\ngf'happen1ngs in.
education. They have heard of careenveducat1on,‘and to a fair portion of
them it makes sense. In fect, several teachers from-each building in the
system have attended workshops’on career education and try to incorporate
career-related activities ;h tneir classrooms. As a consequence, demands are

burgeoning for resource people, career 1nformat1on and mater1als he]p in

unaerstand1ng career development, values clar1f1cat1on and deci51on-mak1ng
unitg\ and related kinds of resources. Everyone sees the need to.organize
these diverse activities into a structured program.
 The Curriculum Articulation Committee undertook the task of designing
a‘K-12 career education plan for the district. Although implementétion of
this instructional sequence waaﬂco be voluntary at the beginning, the long
\\xgnge goa} was total staff involvement. In the meantime, teachers already
enQEged in career education activities badly needed logistical support. The
. Comm1ttee\suggested estab11sh1ng a career resource center a* the high school

to house the m1crof11m reader-pr1nter used with the statewide VIEW

~
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occupational 1nformat?6//system, and the computer terminal scheduled for
e 1nstal1at1on next year The high school counselors offered to deve]op a \l~
11st of resoﬁ?c/'people and to act as group process leaders and consu]tants

to teachers on career deve]opment activities.

The middle school counse]ors <however, felt that they a]so deserved a
resource ce ter. Since middle school students. aré in the critical exploratory
stage of their career deve]opment,vthey‘said, a wide raggengf\inteyestingiz
career materials should be available to them. The elementary teache;sHVbiced\\
the opinion that their pupils' awareness needs were jﬁ?tﬁas imﬁirtahtaés tﬁe ‘

needs of older students. Seeing that the situation appeaped to be getting

—— . out_of _hand, the superintendent suggested that representat1ves from the

———— /
counse]ing staffs of the three school levels, together W1th the maintenance

supérv1sor, inspect all buildings in the district to determine what possibili-
ties estted ~ The group was also scheduled to visit nearby schools where
centers were operat1ng -

Many hours of eva]uat1on and planning culminated in a decision to estab-
lish a major center at the1Gﬁdd1e school, with smaller centers in other loca-
tions. It was be?ﬁeveqfthet'pggils at that level would make more extensive
use of audio-visual simulation mater{als than would high schoel or elementary
students. Also, there was rcom for the district media production 1aboratoty
to occupy the area immediately agjacent to the resource center. Thus, disp]ays:

traveling exhibits,jend materials packages produced for circu]atiop to $chools
throughout the district would be more readily available for use 1n=the center. -
The smaller high schogl center would rely primarily on the t&o retrieval Sys-

tems and bas1c references, W1th‘5upp1ementa1 items supplied through a messenger

service from the middle school. To meet the needs of the elementary students

18
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more effectively, 1nformat‘6n\packets and materials services’ wou]d be secured

from the local educat1ona1 service unﬁt, and mini-centers would be implemented
™~ H
at each school in subsequent years. T~ ,

A group of counselors, teachers, students, and parent\\\ermed a permanent
Advisory Committee to eva]uate career materials. The Comm1ttee net only judged

those materials presently on hand but also made two trips to the state-rum.

I
demonstration career resource center where they examined and priced the latest S

publications and equipment. Fortified with these data, the Committee presented .

the superintendent with a three-year budget for establishing the middle school

"and high school centers and satellite centers at each elementary building.

CéreefwedHeation—wasnonmits~way—inwDogweodTw-~~ﬂ—~———f~~m-—~—‘—»-f——»—~——~"‘-~—"—'“—4*“

‘\~\‘\ ‘ Suhﬁar

These six vignetteekhéVe gﬁovi&ed a glimpse of just a few of the ways a
career resource center might get Lhﬁerwax. o )

The location, the giie, the amount oftﬁaterigls, the kinds of resources
available to students are as varied as are the institdtiona] settings and the
Jpe0p1e who organize and 1mp1ement them. One can get some idea of the dimen-
sions of the task of start1ng, equ1pp1ng and staff1ng a center from these ‘
short histories. The next chapter treats some of the concerns associated with

“~

the effective implementation of career resource centers.
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In th1s chapter the purpose, goals, and functians of the career
resource center are identified and related to %he career develop-
ment needs of students at different educat1onan levels. 7

s‘ « -
. ‘ IR ; § P
. “als Chapter II1 | i

i L
Objectives, Functions and Settings of the~Career'Resource Center

¥
¢ i

_ - x
Determ1n1ng the Need for a Center

-

The surge of 1nterest in career resource centers as part of the response

to the demands for career educat1on(1s not without 1ts dangers. The tempta—

L tion of having a room where all guidance~ and career—re]ated materxa]s my

~_ e S S [O—

———-*-—*~“'——*b3‘coiTected‘and’dﬁspTayed for student use is most a]lur1ng If, however,
N .
the c\nter is to meet the career development needs of students, parents,

3

™.
teachers, and “the commun1ty, it will be necessary first to determine what

these needs are, what can be done to meet them, and how best to accomplish .

this task
The variety of c1rcumstances from which a career resource center can -

\

emerge is legion. The push to develop such a fac111ty’may come from-within

. the sch;;1 or frdm the community. One gffthree groups of peop]e;is'lﬁkely

. ~ to provide the 1npetus_for action that ﬁAy lead to the estab]ishment/of a
center: students and parents, school staft, or the community.
. . Needs of studénts and parents may center on cdmmunication with each .

"~ other and the school, or on awareness and exp]oration/gf/career”opportunities.
Needs for career planning, preparat1on and placement ass1stance and for an

occupational and educat1ona1 1nformat1on base may also. ex1st ‘Special pro-

nity may need skill-training or renewing kinds of educational exper1ences.

3

Community demands for involvement in the educational process are increasing

20 24

grams and facilities may be requtred. At the’ same t1me people of the commu— Lo
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and' are necessitating greater'Miiiingness on the part of the schocl to
utilize the,cdntributions of lay)individuais and groups. Career-related

needs of all segments of society are inextricably related (Meyer, 1972).
. '
To respond to these concerns,. the:school requires that teachers, adminis=

‘trators, and counselors be cognizant of and/trained in career development

' s,
: practic\es.
S
AN
\ .
Needs Assessment . -

-
’

To meet the\needs stated above, a school must determine how well its

career development program is functioning. Knbwiedge of the discrepancies

A

between current practice and an ideal program must then be translated into
measurable goals and objectives. If the_career resource center is to be a
viable aspectaof the guidance program, its functions must be predicted on

1

specifically identified concerns. .
Jones et al.(1974) describe a model for determining the career dEVeiop-

ment and guidance needs of youth. The pianning segment of this paradigm 49
, identifies guidance prdgram’phiTﬁsdpny, purposes, an? target groups; assesses

current program effectiveness; and proposes outcomes desired of a restruc-

tured system. Ascertained needs are transiated into goal statements and

performance objectives. The-second phase of the model assigns priorities to

goals and dbjectives and selects resources, materiais, and activities appro—

priate to meeting tnose objectives. It is at this point in the assessment

progess that the career respurce'center may emerge as a necessary component

of a‘career guidance program. "A well-executed needs assessment:related to a

school's guidance services will reveal many of the goals integral to a career

center, and the procedure can be pursued further to define more detailed:

-
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. center objectives and functions. /

Goals and Objectives -

. /

Dittenhafer and Lewis (1973) state that the purpose of -a caneer resource

’;(&, i *
A

.center is to provide career information to students staff, parents and

others. The information must be current, accurate, and easily understood.
To discharge this responsibility, the center should determine the information

‘needs of its clientele and precvide a ranoe of materials to mee;;them.
3 A * .

Dittenhafer and Lewis identify these objeétives as.inherent:in any

1
center s operation:

. . %%.
. " "To col]ect, eva]uate and disseminate accurate and re]evant career
T information. :

To provide assistance to the center's clientele in 1ocating, evaluat-
ing, and using career 1nformat1on. . g ;
To help students integrate se]f knowledge with relevant. career 1nfor-
mation. by providing counseling services. Ce Y
To assist the faculty in integrating information into their instruc-
tional act1v1t1es to support students' _career development.
To assist parents in becoming active, concerned understanding part1c1-
. pants in the career deve]opment of the1r children.

To utilize community resources in fostering-a better urderstand1ng~
of the re]at1onsh1p of education to work. .

-~ 4 <

These objectives include all threé groups identified earlier: students
and parents, teachers, the community. They speak directly to the career

development needs of everyone who might become involved with a career resource
\‘\%
- centeY and to the 1mportance of the information d1ssem1nat10n function in the

\e_"‘ N
VTR

s

career education process. ‘From these objectives spr1ng specific functlons
S .

\ . . \\l / '.‘* A

necessary to the resource center. A U




"pervit all elements of a center's program to be imq

< Career Resource Center Functiods
/
Career resource centers are not built in a dayf conditions seldom

lemented simultaneously.
This may be just as well, since experience and timé have a way of altering
pérspebtives. The nine functions P.esented here do not include all possibili-
ties. Some of these functions may be more appropkiate in one setting than in

another. But each of the 'nine functions relates to a-specific aspect of -

career‘planning and to special groups W1th1n thd school or commun1ty
~ 1. Collection, analysis, and stora breer information and materials.
7 2514 L]

Occupational and educational 1nformatfon pertinent to local, state,

and national cgndﬁtions is essential to career planning, as are
///

.persona]/soc1a1 materials. A vital funct1on of the center is to
l
collect and evaluate all available informafvon and mater1als and pro-

l

vide adequate storage for them. , g A

2. Retrieval and'dissemination of career information and mater1a19~"$

The need to connect informat1on users with the information theyv nead

o " requires the deveiopment of efﬁment retmeva] and d1 ssemination

techniques. If materials are to be used outside the center,,méfhods

must be devised to convey %hemﬂto other settings.

(A}

3. Counseling and personal assessment.
The'resou;ce center is considered an adjunct of the guiHance proéram,
/ the core of which is individual, group, and peer counse]ing. Counsel-
ing in career planning is nﬂrmally directed toward interpretation of
information about self and occupations, career decisions, and ref;ted
personaf/social prob]ems: “'Assessment is an integrai part of the

" counseling process.

%4
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Placement Service.

Increasingly educator#’are rebognizing the need to bring the place-
ment function into tﬁg school. "P1acemépt*§ervices include helping
youth ffnd parfé on;%ull-time‘@mp1oyment and expediting the movement
of students wifh{n the educatiéﬁa1 structure.

Work-study coordination. -

The career resource center is an appropriate and logical place to
house the school district work-study coordinator or cooperative ’
educatidn supzrvisor. The proximity of counseling and p]acement
services, as well as the ready information base, make it an ideal
situation for this person. ~ .

Curriculum development.

With the materials and information available, a center might well
diretx its resources toward developing a career-relevant curriculum.
This would include generatiné specific instructional modules and-

teaching packets. A major aspect of the dissemination process is
direct support of classroom and in-service activities.

JTeacher resource.

I3

The center should be considered to be'as valuable a resource for

+teachers as. for students. The wealth of informatfon within the

center must be directly available-to-teachers at all times.

Community resources coordination.

Resource speakers and field experiences are a source of career

" information. The center provides a logical place to catalog these

valuable instructional aids.

\
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9. A community resotrce.

The center should be available to adults from the communify--both
parents seeking knowledge to assist in their children's caregr\
development and others wishing to change careers or occupations.
If the district conducts adult pasic gducation programs, participants
inlthese courses should be oriented to the center.
As illustrated in the six introductory vignettes, career resource centers
may emerge in a variety of settings. The functions appropriate.to any given

center will be determined to a large extent by the developmental level of the

students to be served and the location of the facility. -

Centers At the Elementary School Level.

Career development activities in the elementary school focus on orient-
-ing children to the wor]& of work. Primarily informational in nature, the
elementary program enlarges the students' awareness of self énd the ways in
which environment and community will influence their lives. Aﬁtention is
given to developing good work habité, along with basic manual;'intellectual,
and social skills: According to Smith (1970), thé elementary teacher may
also assist in the vocational development of students by‘working to "diminish
the child's distortion about 6ccupations; help children identify, understand,
and interpret the significance of interests, capacities, and values; and help
children acquire more effective decision-making skills" (p. 273).

Stamm and Nissman (1971) state that "providing information and vocational
experiences is a practical response to the innate creativity and curiosity of
the elementary school child" (p. 191). The typical elementary school program

is laden with opportunities, within and without the curriculum, to provide

o
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career-related learning experiences. Information should be utilized to help
children become involved in the learning process (Arbuckle, 1964); experiential
classroom activities should require pupils to seek and use information. A
career resource center or learning center at the elementary level needs to bg
based on structureq_experience-arieﬁted activities.

Glasser (1971), in discussing e]ementary school 1earnin9 cgntefs, points
out that they should provide a c]imafe for self-actualization and help develop
self-reliance, independence, se]f—awareness,g@ﬂd self-acceptance. Further,
the learning center may also provide an instructional pfogram designed around
independent study through student option and act as a resource and service ‘
-~ center for the school and community. Multi-media materials used in conjuncéion

with a variety of teaching techniques become an integral part of the total
learning process. Within this context, the chijd becomes a discoverer and a
problem solver, thus enhancing the chance for learning to occur.

The elementary school learning center provides an ideal medium for convey-

. ing career awareness knowledge, while at the same time cap1ta1121ng on experi- i
: ential techniques that contribute to the career development of the child.
Whether a separate center is created or individual room centers are utilized -
will depend on the methods -of instruction common to the school and the avail-
- ability of space.

Thé>trend toward use of pre-packaged teaching units for-group and indi-
lv1duahzed instruction 1n the elementary grades enables a resource center to
hlend ready support to classroom act1v1t1gs. Reference books and resources on

developing pupil activities need to be $vailab1e to teachers so that they can
‘design instructional packages. Relatively few elementary schools enjoy the

luxury of haying a counselor who does not have to be shared with/another

L

“
i
i
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building. In addition, counselor-pupil ratios are usua}]y quite high. So
what is the responsibility of the elementary counselor with a regard to a
resource center? Pupils, parents, and teachers are tﬁe fundamental focus of
responsibility for counse]ors in almost all elementary schools. The elemen-
tary counseloi should not become excessively involved with a center. Coun-
selors can best serve the center by acting as consultants to tﬁe teaching
staff in fhe selection and use of caréer awareness materials as well as for
other ‘typical kinds of concerns. An interested teacher, the principal, or

a baraprofessiona] can readily assume responsibil{ty for direction of a center.

Middle or Junior High School Centers

The name of the game in the middle or junior high school is career explor-
ation. In discussing career development in the junior h%gh school, Keller
(1972) states that "career development act1v1t1es at the junior h1gh level
must be held responsible for (a) helping students acquire the necessary cogni-
tive tools for assess1ng one's 1nterna] and external environment--this includes”
a conceptual map for analyzing and synthesizing occupational 1nformat1on in
order to establish goals, career plans, qnd career alternatives; (b) providing
expToratory opportunities which are occupational and career supportive in
nature--these experiences need to be both prescr1pt1ve and discretionary;

(c) acqua1nt1ng students with role models for future jdentification purposes;

and (d) assisting students to design career b]uepr1nt§\f0r reaching both short

term objectives as well as long range goals" (p. 198).\ )
. \
Keller defines career supports as those areas of the curriculum that
have been restructured to enhance career education, such as the various subject

matter fields. He' suggests that the career cluster concep be used to focus

34 \
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exp]oratidn activities and that career guidance be used to coordinate and
““““per5°"allg§iszf"1"g exper1ences The process of career exploration wil] be
aided by the'use of career resource centers, computers, simulation, occupa-
tional 1aboratories, and other media-oriented activities.
Funct1ons associated with the middle or Junior h1gh school resource
“center will be essentlally the same as those at the elementary schoo] level.
Informat1ona1 and basic gu1dancé services, curriculum development, teacher
resource, and community use form the core of activities. The major differ-
ence between elementary and lower secondary level centers is the added
_ stress on guidance services and the beginnings of thoughtful career planning.
The junior h{gh years are in many-ways the crucial years for children as
"~ for the first time they come face to face with deliberate career decisions
that have long range consequences. To parallel this stage of development,
center materials and activities at the junior high 1eve1 should be more cogni-
tively priented and deal with more specific 1nformat1on than §s required at
the e]emehtary level. Learning expeéiences should include a wide range of
opportunities fo? role modeling, Yelﬁﬁftﬁekificatfon, personal assessment, and

assimilation of career information. Resources should be géared to meet the

needs of both pupils and teachers.

The High School Center

Career deve]ophent needs underan significant change in high school as
students approach the imminent reality of work. At this level, young-people
need opportunities for testing value systems, attitudes, beliefs, and decision-
making skills.- Guidance programs here must provide more systematic shpport

for students in career planning efforts and entry into the adult world.

32

- 28

\




Within the last half decade, serious attemptis have been made to ihprove

school di;trict guidance programs. One such effort is the Life Career Develop-

_ ment System (LCDS), developed under the direction of Garry R. Walz and avail- \\\\
: ) ) *

able from Human Development Services Inc., Ann Arbor, Michigan. - The LCDS is N

composed of nine instructional modu]és intended to help young peop]e take
charge of their lives and enhance their own 1ife career development by increas-

ing their competenc1es in wise, p]annlng and deulsﬂon-maklng

Another major project is Operation Guidance, under development at the o ‘

A\

Center for Vocational Education in Columbus, Ohio, since 1971. This prograni
is directed toward schools' development of logical planning and managément
systems for guidance activities. A companion project called the Career Plan-

ning Support System is also in progress. Components of these two projects

will be available for general use in the near future.
Some of the newer instructional systems and packages place a heavy

emphasis on techpological and supplemental materials. The information aﬁd

-3

resource %aﬁctions of a career resoﬁrce center need to be closely allied with
guidance systems that prOV1de extens1ve management and instructional practice.
The broad range of user needs is 1eve1 necessitates comprehensive,
relevant anggvaried materials that speak to a wide variety of ability levels

~

and interests. 7 )

The educational and employment concerns of’high school students contribute
to the need for more systematically conceived guidance programs. Educafiona]
p]acemént has long been a part of the high-school counselor's duties, and
preésure for counselors to conduct employment piéceﬁeni‘és well has grown in

¢
recent years. Helping young people find work is a highly involved and time




consumihg taék that few counselors have time for. To be effective? employmeat
placement should be the speci?ic responsibility .of some person, other than the
counselor, who possesses the necessafy competencies. Includihg a placement

specialist on the career resource center staff might be a Togical move; - Since
work-study coordihators are also invo]ved‘in student employment,'the option to

include them in the center might also be considered.

\

In summary, the high school career rasource center is highly guidance- f\\\\

oriented and may perform all nine of the functions listed in the Ca;eer Resource

Center Functions section of this chapter;

Vocational School Centers

The vocati&na] technical h{gh’schoollpfesents some cha]]engesrto career
resource center design. The full-time, or comprehegzjve, vocational school is
ideﬁtica] t6 a regular high school in most administrative and staffing aspects;
guidance, counseling, and placement activities are generally similar. Like-
wise, the ;areer development needs of students attending vocational schools
approximate thesa of pupils in their home or parent schools.

! . .
These youths, although they have selected an dccupation and are involved

in direct preparation for the Qor}d of work, still require extensive guidance

" services. It is unrealistic to expect that.all young people making an occupa- -

tional commitment in ninth or tenth grade will maintain their interest in that

field of Super et al. (1957) provide evidence that career choice by

people aged 15-18 is not very stable. Gribbons and Lohnes (Lgﬁp) suggest that

¥

perhaps only 50% of students in their tenth year of school are ready to engage

in planning that will result in a stable career choice. Because of thisiinsta-

‘bility of career choice by young people, guidance services for vocational school
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n .
youth need to be as intense and complete as those provided for others.
, Because of similar gdministrative structures and common student needs,
’it might seem logical for vocational schools and.high'schools to operate
caiger resource cenfers according to a single mode. éuf scheduling adequate
services for stu@ents attending vocational séhoo]s on a part-timé\basis

presents unique problems. Time otherwise available for visits to a counselor
is eXpenpgd in travel. ~Frequent1y;qstudents are neglected by guidance
personnel at either school once they begin commuting Between’vocationa] and
home schoo]é.

A career (gsou?ce center in the vogationalnschool might help to ameli-
orate this situation. Hoﬁéver, the in;tructiona] schedule of mos@ vocational
schools is already.rigid enough to pggé]ude much, if any, time for visiting
a counselor or center. An alternathe stfategy for reachﬁng stu@ents with
.career informat%on is.through classroom instruction. Recognizing this possi-
bility, vacational school centers should attempt to include in-class presenta-
tions.

0f all the potential p]gces for a career resource center, the vocational

school seems the least likely. Paradoxically, however, this may be where a

center is needed most.

Higher Education

College age students have many of the same éareer development and plan-
ning needs they had in high school, and the career resource center has‘nbt gone .
qndiscovere* by institutions of higher learning. Concern for adequate student
guidance an% counseling sefvices has increased tremendously in recent years.

- Most co]]egés and universities now have counseling centers and with them, iq
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some form or other, an area set aside for the display of career- re]ated

" materials and )nformat1on Fac111t1es range from soph1st1cated learning
centers to storefronts énd mobile vans. Bock (1973) reports that of the
55 new learning resource buildings opened on two-year college campuses in
1972-1973, only one was specifically a library. Resource centers exi;t on
many college campuses, but few have been extensively described in the litera-
ture. Examples of the increasingly careen;oriented activities of college -
level counseling centers follow.

Taylor (1973) describes a counseling center that uses information sup-
plied by a Civilian Transit{onal Prqgram office on a nearby mi]i%ary base.

J He suggests that simi]ar‘information\could be retrieved from 1oga1 Employment \

/ Security offices or Community Action Agencies. Davidshofer (1973) conducts

career development groups that actively involve participants in seeking

oy occupational information. He instructs students in ways to exp]ore the world

7~ y

of work through observat1on of campus and other common resources, and group

M - oo Terans d

members share 1nformat1on dur1ng three one-hour sessions.
P -

0dle (1967) describes the eduéational'resource aspects of a student

ke

information center at the College of« fgaﬂo A major objective of the center

Rt
- "

,’:; is to be a self- teach1ng center for students using educational-vocational
mater1als It operates on the asSumpt1on that students are more apt to use
materials when 1nd1v1dua11y motivated, and that materials are more effectively
utilized when conveniently accessible and attractively displayed. Spec1f1c
displays exhibit free materials; full-time employment notices; and infgrmatibn
on study and reading skills, military sgrvice, travel opportunities, graduate
and professional study, and related subjécts. Staffing for the center is

voluntary and materials are disseminated on an honor system.

| 36
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Laqdrumr(19]3) pictures a similar “do—it-youyse]f" career laboratory
7at Slippery Rock Stateﬁpollege in Pefinsylvania. This laboratory operateghin
conjunction with the Cbunse]ing and placement office of the College. Four
7///// stations: self-knowledge, caréer~know1edge, knowledge about your college '
major and reiated job opportunities; and know=how in getting’ jobs constitgte
“the core of this }aci1ity, The center ﬁses graduate students and volunteer

help to providé basic material handling services.

¢

™

<

Régiona] and State Centers -

14

, Many states hqye'undergone school district reorg;nization in fecent‘years:
A common procedure has been to eliminate tradi;iona] county organization in
favor of larger multicounty or regional administrative units. Because the
responsibilities asgigned to .these units vary from state to state and within
the states themselves, a variety of approaches to career education has evolved.

The Central Susquehanna Interﬁediate'Unit 16 at Lewisburg, Pennsy]vahia,

proVides a career education service built around a regional center. Goals of
the ﬁervice are to supp]yecurrent career %nformation, to increase student aware-
ness of options for octupationaljchoice,ﬁand to supplement school district
career education programs. Students complete an information request card which
the center processesﬂ;nd responds to with a packet of iﬁ$armation prepared %or
e each individual. Packets are returned by van to participating schools and

students may then make subsequent redpests. The center also offers consulta-

tion on career development, in-service workshops, a media lending librany, and

a resource study library. ,
“WThe Ca]ifbnnja Pilot Career Guidance Cenfér (1974) of the San Diego County-

Departmént of Education works from a model that can be replicated partly or
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who]]y in other settings. ‘The center is composed of six componénfs-\ career

tests ;- resource material for the preparation of occupat1ona1 competenc1es,

in-servite for teachers, counselors, 1ibrarians, and aides; career information;

guideiines for future cente;s; and curriculum materiaTs., Figurell\further
details ;he center's functioning. .
Departments of Education in some states, §uch as New.Jersey and Pennsyl-
vania, have established demonstration career resourée centers for the primar&
purpose of providing guidance specialists and other educators w{th an oppors

tuni;y to examine and "comparison shop" the broad range of commercial and non-

commercial guidance materials. The New Jersey Occupational Research and

<"
[

Development Resource Center at Edison covers vocational education materials
- \ . g

of all kindé, including guidance, and Mlaintains displays of multi-media and

+

technological hgrdware and software. Consultation and staff deve]opmeﬁt
services are available through most state level centers. [

~
-

Summary ' ' : .
This chapter has traced the—career-resource center from the needs assess-
ment stage, through p]ann1ng, to various functions and)des1gns in elementary,

junior high, high school, vocational school, pos&_§econdary, and state and

A regional settings. It stressed the vital necessity of assessing—student and

parent, teacher, and vummunity needs and of translating them into viable goals

and objectives which will then determine the activities of a cé}eer center.

-]
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' Figure ] ’
Pi]ot Career Guidanpe Center Components*

N ’\rlﬁz" . . 1.0 CARLER TESTS

f’ : ' 3
- o
Identify
Defliciencioy
- -
s
By Svaject
2.0
1 RESOURCE MATERIAL FOR
THE PREPARATION OF ’
. OCCUPATIONAL COMPETENCHS
6.0

CuRRICULUM

MATERIALS
)

By Lovel (K1)

Publish CIC Olrestory
1

2.3

3.0
GUIDELINES
FOR FUTURE -

CENTERS

3.0
INSERVICE
TEACHERS, COUNSELOS,
LIBRARIANS, AIDES

4,0 CAREER INFORMATION

This figure is a graphic representation of the six components of a career
guidance center. The items within components are numbered and arranged
according to sequential order of occurrence.

©

*3an Diégo County Department of Education, 1974
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_or contr1bute to its operation 1s a frequently underplayed aspect of estab-

“1ishing a career resource center.

- ° 2

Conduct1ng a needs assessment or survey of guidance problems
usually results in:a mountain of information. If a career

resource center is to become a reality, these data. must be P

trans ‘ated into an action plan. This chapter addresses itself N

to the development of an advisory committee, the, activities of . \\\

such a committee, and one of its many prob]emc--monev \
Chapter. IV E

~

The Advisory Comm1ttee

mn

The development .of strong re]at1onsh1ps between the peop]e most respon- !
sible for the preject and the jndividuals and groups who may ‘use the center j

4] -

I

1

One-of the most effective means of” 1nsur7
]

ing a successful project is to involve as many people as possuble in the |
{

planning and cont1nu1ng maintenance of the center |

. The author listened to a group of career resource d1rectors critique the

events of their first year. Long before the end of the day, they agreed tHat
most of their'centers could have been more effective than they were. Seen as

primary cause of this was the lack of participation by persons other than

guidance personnel in the centers operation and nlanning. The proaects :

experiencing the -greatest difficulties in generating student and teacher use

parents, and others in

had made no attnmpt at 1nvolv1ng teachers, students,

the design and 1mp1ementat1on stages. in contrast, directors who were more

pleased with their centers' development had used some form of advisory or®

plann1ng commmtt(= from the beginping. There is no better way to attract and ' .

hold peop]e.to an idea than to have them participate in forming it and see1ug

it to fruﬂ@1on
The membersh1p of the advisory committee should represent a éress-segtion

e o 4(j

1
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of people. For example, if a brogram needs assessment has been completed,

the committee might‘well draw from groups who were respondents to the survey.
"The sore advisory committze‘shau1d consist of seven to ten people, a size

al.owing for adequate representation of students, administration, staff, and

7

community.

IR

One of the first tasks of the comﬁittee is to examine how the establish-
ment ot a center will assiSt-in career planhing actiyities. Existing. data
should be scanned for program gaps or weiknesses which must be @ddressed.

It may be necessary for the committee to review the basic principles of
éareer development and decision-making theory so that all members understand
and‘agree on definitions of term3r |

Init1a1 questions will dea1 mith large issues such as the role of career

\
\I

p1anp1ng in instructional programs or the need for occupationa1 information.

&

/
Other broad-based censiderat1ons will be how responsibility for teaching or

" guiding career p]ann1ng will be determined, where the center will be located,
— —— — and how money wi]l be raised tb purchase equipment and materials. As these
issues are resolved, questioning will focus on more specific details of
beginning the center. '

At the earliest possible moment, the committee should prepare a rationale,
or statement of purpose, for introducing a resource center into the school
and present it to the faculty, student council, and community groups for their
information and reaction. This can be an effective strategy not only for
securing support for the enterprise but also for identifying people to recruit‘
as task force members later.

With the statement of purpose drawn up, the committee's next step is to

fina]i&e goals and objectives. During this process, program planning begins

41




in earnest--essential functions are jdentified and operational policy and
staff requirements are set. At about teis juncture, the committee usually
needs to expand. Task force groups for epecia], in-depth assignments become
necessary.

One of three areas of concern meriting extra attention is selecting a
location for the center and determining what must be done to prepare it for
use. Decor, furnishings, and storage facilities must be translated into

budget items. The comnittee responst for this area needs to communicate

4
1
i

closely with the group charged with the second major task--planning the
center's program of act]v1t1es. Possible modes of instruction d1ctate aspects
of room-design and equipment. The selection of instructional maFer1a1s and
audio-visual equipment, the th1rd area of concern, falls to enother sub-
committee. Again, a close relationship must exist between this group and the
program plann1ng conmittee. Cross representation among these groups will
smocth communication; but the three task areas requ1re substant1a1 commit- /
ments of time and energy, and one or two people cannot be expected to carry
_ the entire load. - ; e
idea]ly, the advisory committee estab]isees a work schedule for all l
plarning activities, allotting sufficient time for prepar1ng a budget and,
if necessary, a formal proposal. Methods for eva1uat1ng the center must ‘be
worked out at this stage, a]Bng W1th.procedures.for mon1tor1ng the project.
N1th the designation of a center director and Jcceptance of the. plan by
adminictration and school board, the time arr1Ves to ‘begin work on the fac111ty
and to. order materials. =~ -
In br1ef these are the major steps in planning and developing a resource
center. They are not discrete ,operations but are interlocked and, depending

on individual situations, may occur in vjkﬁﬁng magnitudes or even in different
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order. Within each of these broad areas of concern is a multitude of
important operational details. The advisory committee is responsible

for establishing the goals, objectives, functions, evaluation procedures,
and general policies of the center and for staffing the ingta]]ation. The
core committee approves all detail work accomﬁiished by sub;groups, pre-
pares an operational budget, and maintains a'continuing advisory relation-

ship with the center staff. The reference section cites excellent detailed

examples of how to use advisory committees and begin. planning a career

resource center.

Where Will tﬁe Money -Come* From?

Four primary sources of funds for educational purposes are available to
those attempting to establish a career resource center. Lotal, state, federal,

and private monies can be tapped for this purpose, depending on phe Jegal

statué of the host institution and the state in which it is 1

{
Historically, federal money Jnder the Elementary ang condary Education -

Act or the Vocationai Education Act has helped schonls initiate practices which
might have significant impact i# education, inc’uding ‘career resource centers.
Many states have g1ven resouch centers priority rank1ng for the Title IlI
fund1ng under the E]ementary and Secondary Education Act: Part B and Exemp]ary
mon1es in Vocational Educat1on have also funded resource centers.

However, the pattern for federal funding is now undergoing some radical

changes. "~ The new Elementary and Secondary Education Act eliminates Title III

as a specific source of- gu1qance money. Title IV of the new act combines

,gu1dance, library, and other support services so that they compete for the

same funds. These monies %111 eventually flow directly to local school dis-
!
tricts, largely e}iminatipg the project strategies previously utilized in

many states. In other wd}ds, guidance will have to compete with other school
/ 44
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services for its share of federal money coming into the’dfstrict.

One aspect of this situation favors the career re{ource center. Since
the fundamental characteristics of t“e resource cente% resemble those of
the 1ibrary, and in many schools it is considered an'adJunct of that facility,
money under Title IV, ESEA may be channeled into cqéeer—re]ated materials with
little controversy. The reader is advised to become totally familiar with
the details of this new legislation before drafting any proposals.

In all probability, Vocational Edueation money will continue tO/Be the
most accessible source of special funds for career resource centersf’ As
of th1s writing the prov1s1ons for guidance in vocational educat1oq are not‘
expected to change significantly. However, the American Personnel/and Guid-
ance Association has introduced a bill which calls for categorical funding
of -guidance services. The first draft of this legislation conte%ns a section‘
specific to the funding of career resource centers. If this bill emerges 63

its own or as part of the new Vocational Education Act, it could become an

important source of gu1d;;ee4;eed° \ //

A number of states have recently passed legislation related to career or
occupational educationﬂ - The state of California (Depaftment of Education, San
Diego County, 1974), for instance, spornsored a pilot demonstrz;;gn career
resource center with the.. 1ntent~ef 1ntroduc1ng the concept to all school dis-
tricts. Although genera]]y not as extens1ve as federal funds, state money,
categorical and otnerwise, represents a major financial resource in some states.
| Perhaps the most commonly overlooked resource available for developing
‘centers js jocal funding. Several sources may be'tapped. First, and probably
fhe most potent, are the local vocationally-oriented service clubs such as

Rotary International and Kiwanis International. Groups such as these are

!
'
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constantly looking for projects tq support, especially those that have voca-
tional implications. Given a confiincing presentation, such or{;anizations can
generate both financial backing and public support. A broad business-industry
base could be devé]oped throygh these groups or through the Chamber of bommerce
to provide financial help. These organizations may also‘pave the way for the
second source area. Most commuriities have foundations anditrusts, administered
By banking institutions, with spécific provisions for directfng'interest from

capital to the betterment of the municipality. An examination of these possi-

bilities hay prove beneficial. Larger and better known foundations represent
a third possible source of local funding. . "

Many school ‘districts discover that special project funds are not neces-
sary to establish a career resource center. More than a'few;centers are the
products of local initiative and money. Unquestionab1y, projéct money reduces
implementation time and may provide a more sophisticate& rénge of equipﬁént and
materials immediately. Nevertheless, a careful analysis of presenﬁ]y avail-

\

able materials, a reasonable budget proposal, a willing administratig:‘and

\, T

school board, and some patience can create an excellent center in the\space of
" a few years. The career resource center need not be a tremendously égéﬁpsive
broposition. Judicious p]anniné, budgeting, and utilization of communit§
resources can do much to hold down original and continuing costs.

Two final sources of assistance reside in community groups, such as

ne{ghborhood associations and citizen organizations, énd the school's stude#t_ A
population. Again the influence of local social grodps can be two-prongedf

yielding money or voluriteer he]b and improving public relations. In many { 9\
instances these organizations can provide furnishings for the center and in k§§\
the process become familiar with the center and its purpose. Students . | R\i

A
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represen?,a 1arge{y>untapped resource, not necessaf%]y financial, but of man-
power qu the completion and operation of a center. Exteﬁs%ve involvement of
studenyé also generally exerts an indirect positive effect on the center's
budg /
Summary =
This chapter emphasized the need for an advisory committee to asgist in
fﬁe planning and operétion of a resource center. It presented an outline.of

the committee's major planning tasks and discussed possible means of funding

a career center.
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Chapter Three outlined the programmatic. structure and purpose of
the career resource center. However, unless building space is
available for the center, these issues become academic. Chapter
V is devoted to.a brief discussion of the common problems
related to the location and physical development of a center.

I

Chapter V

The Facility

g i
Programs and Populations

The ﬁature of the facility will, in large measure, be affected by the
parameters of the program undér consideration. Every effort shouid be made
to establish a ?u]]y comprehensive program Wfthin theféénter, but this is not
always possible. The program to be impfemented in the center will dictate -
space requirehents and use. The various populations the center will serve
must also be kept in mind. Although a career resource-center is normally ‘
student-oriented, planners should anticipate the needs and habits of movement

of other potential users and examine community demands on auxiliary facilities.

Location of the Career Resource Center

The location of the career resource center depends on where in the build-
ing extra space is available, how space can be reassigned, and the scope of

the intended program. It is important that the room be located near the main

flow of student traffic. If this is where the action is to be, a spot that

o

is highly visible will be best. A ground floor location is mosgtdesi?dﬂie as
it insures easy access, especially for handicapped stqdents. Y
- If it is possible to locate the center adjacent to the present guidance

\
office, this is usually the most expeditious plan. With many classrooms being
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. coupled with a classroom or two.

#4\

FY 1
4-(

FSON
vacated by declining enroliments, some maneuvering and minor r;novation could
make one or two of them'useb]e as a center. Large storage or confefénce rooms
near the guidance suite also have ¢onvérsion potential.

Taylor and Hﬁ]l (1969) suggest less obvious locations, and a cﬁose inspec-
tion of the building may turn up such possibilities as a converted cafeteria,

gymnasium, stage, or storage area. Not as attractive but still worth consider-

ing are dead-end hallways, large stairwells and ]andiﬁgs, drfany of these

&

o |
Sometimes, though, space in the building just does not exist. This means

thﬁt'what might have been a reasonably inexpensive undertaking now has the
potential of soaring out of sight in terms of cost and acceptable options.

The Best solution would be the construction of a two-million-dollar
building additiénf A more reasonable .expectation would be a small expansion
of the library or guidance off%ces--a project perhaps long overdde. Barring
a mortar and bricks approach, m?dular or temporary classroom structures aré
another a]ternativg; units of good quality are available. Similarly, a stan-
dard mobiTéfhome trailer may provide ; solution. « Smaller mobile vans also aid
itinerant éounse]ors, providing them with office space and a miniature resource

facility.

Basic Layout Considerations
Because the majority-of resource cénters come into existence in cenbvated‘
rooms of one sort or another, the balance of the information in thisAchap;er
assumes that the reader is involved in such a situation. Suggestions are
directed toward producing an bptimum facility for a reasonable cost.

Flexibility is a key concept in plannihg auxiliary facilities. Space for

© Qo



resource centers should be planned to reduce the chance of instant obso-

lescence due to'program changes and to accommodate a wide range of current

activities (Meckley, 1972). Demands on the resource center will vary widefy

with individudl and group use.

A

Gross and Murphy (1968) assert that books, magazines, audio-visual and

electronic re

sources, visual displays--everything a center has to offer--

should be open, "inviting students to partake at any time, all the time" (p. 57).

Although this
except in cer
to work profi
basic inétruc
uncon@ro]]ed
resources are
medium of cen
of materials,

If the ¢
young people.
“and, display ¢

colorful wal

mode of operation is an ideal, it may not be entirely practical
tain situations with older students. Not all students are able
tably alone; many need and_desire structure, especially if the
tional mode of the school is high1y traditional. In addition,

use of materials prec]udes evaluating the extent to which various_

]

ut111zed, and hence the va]ue of each activity. The happy

ter operation ref]ects norma] school c]rmatg; Aassures proper use
and allows the greatest freedom of acc;;s to a]] users.

enter is to be tru]y student-oriented, the decor should attract
Carpeting, acoustical treatment, prolific use of bulletin boards
ases for exh1b1ting local manufacturers' or students' proaecfs,

s and furnjshings all help make-a center an interesting place for

students to Lork and browse. Large plants aTso contribute'to a more pleasant

surrounding.
Seating
able reading

furnishings,

arrangements may include stackable straight chairs, more comfort-
chairs, and couches. Even within the confines of institutional

imaginative selection and coordination can produce a warm,

attractive effect.

19
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Office space that is an inmediate part of the center should afford a
maximum amount of privacy, especially if used for counse]ing purposes Privacy\\
may be increased by usipg mqvab]e screens or partitions. P]acing of fices N

adjacent to the main reception area and security storage units results in

\ e =

\ more controlled Opération of the center. |
The organizational plan for filing and retrieving career materials
influences the arrangement of she]ving and storage units. To maintain maximum =
room flexibi]1ty, mobile storage and display units should be used as exten-
' sive]y as possible. Backs and sides of storage cabinets and shelf units can
add to available bulletin and tack board space. in study areas, book stacks
v | need to be at least 16 feet apart to allow room for tables. A factor of
approximately 35 square feet'per stu&ent should be used to determine seating
capacity. A suggested ratio for estimating seating need is to have study
cérre]s fo}‘accommodating 75% of the students and enough tables ror the rest.
Because so many career materials are for individual uSe, the study carrel
is-often~found in resource centers. The carrel is an enc]ésed work area,
usually about 40 inches square, in which- students can-operate various audio-
visual media. Localized 1ighting, electrical outlets, and outlets for random
access and television systems are usu;lly inc]uded in the carrel, :as are book-
shelves and a drawer for earpho;est Carrels may be-placed in groups of two or
four in various parts of the room where casual supérvision can be maintained.
Twelve to fourteen square feet per carrel should be allowed. ‘
Among the more sophisticated items that are becoming increasingly common
in career resource centers are computer terminals, microf%che readgrs, and
reader-printers. Computer terminals.require an electrical source and a tele-

phone line outlet; the best time to make provision for terminals is during

P




renovation. Microfiche readers recquire only an electrical outlet.

Both the computer termiﬁal and the microfiche unit require about 35 square
feet per installation. Equipment of this type must be located to allow at
least casual supervision at all times and direct assistance when necessary.

Since special media equipment such as a computer or microfilm system
represents a sizable investment of money and serves as a primary informational . ‘
source, it should be a focal point of the center. Positioning should enhance

e the flow of students both to these units and away from them to other support
materig]S. Sdft copy occupational  information resources can be arranged
around the y rimeter of the main informatiop source, thus concentrating these

materials at the most usefu]ipoint.

Summary "
A11. aspects of a.center's short and’ long range program goals and objec-
\tives should be considered in final layout decisions. Most career resource

centers are.established in rooms requiring some renovation. Program activities,

\, N
\ i

- = - information systems, organization,-and services offered to users will substan-

tially dictate design and operation. As a ruIP, a center should be centrally

\

located and attractive to students.

01
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In recent\years every conceivable medium has been employed

to convey career development information and experiences to
students. terials that support career planning are the
substance of & career resource center and the major reason

for its existence.  This chapter discusses the use of media

in guidance and\counseling, examines materials and equipment -
used by centers:\g?d provides some hints on how to select
from all that gli

.
‘311‘
.

ters on the dealer's shelf,

Chapter VI

Materials, and Equipment

Thé plethora of career education, career development, aﬁd/or career
gu%dance\%edia now markéted makes sklecting worthwhile and appropriate
materials %3 serve the objectiveg'of comprehensive resource center an
ETﬁbs%\Q!E£§pelm;ng ;gsk. The abundance'of resources available is re-.
vealed in récent studies of career educatiyn materials. * .

Peat, Marwick,.Mitchell, and Company (1§<2) assessed commercial career

. education materiats for the United.States foiée of Education. /Qf the more
than 6,000 materials evaluated, 3,566 were in tﬂé\%argerjinfﬁfaation tar-
get aré;:_—ggéht hundred fifty of these were judged: to be of Qigh quality.
Five hqﬁdred items were pronouﬁced applicable for curriculum use, 614 for 7
career preparation, and 1,129 fofgguidance. Twenty-two per cent of the -
assessed material was 5bpropriate for grades K-6, 27% for grades 7-9, 36%

for gfades\10-12, and 13%,for grades i3:14. Printed materfa]s comprised

54% of the items examined, 32%_werq_fi]m products, an? the remainder were

less than $100\each. Considering }hat Peat, Marwick, Mitchell and

$
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manipulative in nature. Sixty-six per cent of all materials examined cost.
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Company completed their study in 1972 and publishers have .continued to
roll their presses, the task confronting a materials evaluation committee

Tooms enormous.

e

. T " Media in Counseling and_the Classroom
J o
Historically the printed word and sggtic illustration have been the

predominqpt means of transmitting informatiqn and kﬁow]edge in the class~-
room. Tae typical method of mo&ifying behavior and attitudes‘égd imparting
knowledge inqguidance settings has been diaiogue between counsg]ér and
client. The revolution in media technology, however, has drastica][& al-
teré@ 0ld ways' of commqnicatioﬁ%’~A5wap§$su1t, educators are relying more
and more on va;iant media forms to‘jncreaéé«their impact on students who

have become sophisticated through -contact with“comﬁérqigl television

o,

(Dudek, 1972). | el -

P

Great porttoﬁs of ;he world of work are beyond the reach of students
and must be‘eiperienced vicariously, thus st;engthening the need fpr accu-
rate and realistically presented materials. A fundamental advanfage ;f
the audio-visual medium over written 6( verbal communication,is i'ts capac-

f jty to communicate in a 1ife-1ike manner, transcending time ;nd space
\}f limitations. This characteristic renders thé multimedia approach attractive -
to educators involved in career education and development activitie:?

The way in which a 1earner acqu1res know]edge 1s regulated by the
materials employed. Ed1ing (1966) note§;that learhing through media beg1ns .
at the subjective ﬁeve], with maximum cues acqu1red from use of either audio
or visual stimuli. The learner prdceeds in stages to the objeétive impact
of combined audio-visual presentation, learning progressively to codify cues

in preparation for the ultimatg three-dimensional experience of working

. by | o
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directly with people and/or things. Edlang s observations suggest that
media-oriented teaching: materials, to be most effect1ve, need to be
sequenced according to 1earn1ng cue 1eve1 This process ana]ys1s has -
particular relevance to using media 1nstrutt1ona1 techniques in the career
education of children and yquth. ' g
0'Hara (1968) states that chi]dren must learn about careers, that
there‘is a cognitive factor. He hoids that readiness to use occupational
information, for examole, deﬁends on the presence of need and the degree
of motivation. Therefore career information must be contaxned in a $truc-
tured learning format. Media forms such as f11ms and s1mh1at1ons are moti-
vational in nature and should be 1nserted into. the flow of 1nstruct1on at
points - wh1ch cap1ta11ze on’ th1s cbaracter1st1c ; ‘
Lifton (1964) discusses the use of media in counse11ng, stat1ng that
clients will best 1ncorporate 1nformat1on when: (1) ch 1nt;rmat1on is”
presented in a wav which enab]es them to use the facts with a minimum of
transfer, by 1nvo]v1ng the Tearner, (2) they are secure enough to altlow

.themselves to’ perce1ve the situation broad]y, (3) they have perceived a

need for this information to achieve a goal important to»themse]ves'\(p. 22).

Clients must be ready to seek, use, and incorporate occupational information
and need a variety“gt stimuli to encourage these processes. Lifton's dis-
-_cuss1on rep41cates Ed1ing's- hypcthesis. The c]ient should be he]ped to
move from the subjective to the objective-by gradua]]y raising the cognitive
" cue level until know1edge and exper1ence are 1ntegrated

D1scuss1on so far has focused on conditions re]at1ng to mater1a1s for
c]assroom or person- -to- -person use. Many career resource centers, howeyer,

make extensive use of 1nd1v1dua11zed minimally gu1ded instruction. Eisele
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.

(1973) states that such instruction accountsrfor-individual differences
through "(a) determining learner needs from broad ed&cationa] goals,
(b) the specification and selection of related and appropriate-instruc-

t1ona1 objectives, (c) the design of suitable 1nstruct1ona1 strategies and

‘ med1a, and (d) the evaluation of learner progress and 1nstrUct1ona] effectiver

ness .and efficiency" (p.239). Further, "a modern intexpretation of an
ihstructiona] ' *egy and mgdium'is that théy be based on p;eséecifie& out-
comés, sound learning theory, and predefine¢71eqrne; characteristics” (p.24i).
Multimedia materials are an acknowledged facet of career;deve]oﬁment
education today, and the manner in which tégy‘are\used in the %nstructiona]
process is of coqcern. Evidence indicates that media-orignted activities
and lfarging experiences must be structured sequentially and dirécted /
toward enhancing teaching objectives: Materials must be available in sgffi-i
C1ent number and var1ety to suppoit this mode of 1nstruct1on Ne move noQ

to examining the range of media forms most common to the career resource

center.

Materials and Media

Instructional media f311 into three broad categories: printed mate-

rials, audio-visual presentations’, and mechanical or systems approaches.

ﬁr1nted materials

Published resources include career br1efs pamphlets brochures, maga-
zines, books, and miscellaneous decuments and pub11cat1ons "The career brief

is the basic piece of occupational information and may be obtained from a

number of commercial publishers and several statglfmployment'Security Services.

Briefs provide a cbncjse description of an occupation, listing important
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facts necessary for understanding what is done on the job, personal qualities
needed for success, educational background required, employment outlook, and
other pertinent datg, Comprehensiveness varies with publisher, grade level
qf intended use, ;nd additional'variagles examined later in this chapter.
Professional schieties, labor- organizations, gnd business.and industry
asseciations ﬁroduce pamph]et§ and brochures to generate Esreer interest in
“.specific fields. As a rule such materials are free or inexpensive, attrac-
tively prepared, and accurate. They provide valuable insights which elaborate
on information found elsewhere. |
*®500ks cover a wide range of topics’related to careers. Several pub-
lishers specialize in career-oriented Qook% that bfovide in-depthicoverage
*w~%3? broad career areag as well as specific jpbs.i Kutobiographies, biographies,
- and selectad fiction'hah be uged to increase students' awareness of pefsonal
qualities needed for various kinds of work and life-styles éssociated with
particular fields. Books on topical areas such as growing up, interpersonal
.problems, economics, and le%suﬁ; time activities are also approﬁ?iate for inclu-)
~cion in a career resource center. ) Ll
Magazines rep-esent a resource_rich in career informatiéq. Pu51ications ‘
on topics ranging from fashion to auto mechanics can be highly useful, par-

ticularly at the Jun1or ahd senior high school level. Such national publ%-

cations as. the Occupational Outlook Ouarterlx_and Manpower magazine are appro-

priate for high school youth. Career comic books are a;\ﬁlab]e for children.
Since a/resource cénter serves eachers and other adults as well as students,;
documents, journals, and publications of federal, state, and local .agencies //

make good display materials. . N

ob /o
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f Audio-Visual PreseAtations '

1

Including & substantial number of audio-visual products in a career
center is recommended for several reasons. First, such materials are a

| fhigh]y effectiQe/means of communicating attitudinal and cognitive concepts.

]
!
|
H
{

“This is particularly true of visual media. Second, audio-visual materials

are natural starting points. for students with reading difficulties. Third,

audio-visual pJesentations are an effective and appealing mode of providing
| H

s P W

insights into ﬁife-sty]es and personal factors associated with occupations,

FinaT]y, c]ever]y designed visuals are excellent motivétors f&r discussion
groups and usefu] for deve]op1ng further information- seek1ng behav1or

Audlo 'assettes featur1ng interviews with various workers may be
|

purchased from a number of commercial sources. E]ementary and secondary

1

pupils can create interview tapes of their own. With carefq] pre11m1nary
B !
planning and 'some patience, exceptionally rewarding exper1ewcqs can result V
| |
|

from student%' conducting and taping interviews. %
' \

Fi]msfrips and slide presentations are two of the most economical _ \
vistal formsf Coordinated with audio tapes, recordings, or a well written \

script, the filmstrip is an excellent instructional tool for classroom, group,

or individual use. T0p1ca1 area\\covered by commerc1a11y produced film-

strip§ and slides rur the gamut of career related topics. Slide-tape pro-
grams, variations of the filmstrip, can e 10ca11y/produced. This medium
adapts well to short depictions of‘]oca] bu inesses/ahd industry and to brief\
visual reports and orientations to proaect acé? 1?}95
The use of television as an educatlpna] dev1Ee\1s not yet fully real-
ized, although many schnool d1str1cts have product1on and reception equipment.

\
MaJor problems center around ;,ard1ﬁat1ng air and class time and.changing




~ teacher attitudes toward using television. Advanceg in cable television

and miniaturization of portable equipment exert a continuing positive

effect on acceptance of this medium Educational Television Network affil-

jates have prOV1ded.substant1a1 ass1stance in the preparation of some excel-

lent career gu1dance f11ms In Pennsylvania, ETN facilities produced a

. series of or1entat1on £ilms directed toward primary vocational educatior.

programs. A nuﬁber of other statés have’producnﬂ similar packages. Many

e e wmeeares

high schools, area vocat1ona1«¢echn1ca1 schools, and colleges have the

=

) capab111ty to pqoduce their own career or ocﬁupat1ona1 films, thus creat1ng

learning exper1épces as well as contributing to career information resourcesi ‘!

,fBernabe1_an% Case (1972), Jepsen (1972),  and others examined the use of'

video tapes in occupational educatfbn. They reported that use of this .

medium either increased the accuracy of images of occupations or effected

change in attitudes of students toward the occupat1ons studied.

Movies constitute a most effective medium for conveying broad concepts !
and dttitudes. For intensity, dromatic appea],’and realism, the motion

picture can hardly be equaled. Many excellent film series-have been pro-

] - - \ 3 3 '
duced recently. The American Personnel and Guidance Association series,

"Why Not Explora Rewarding Careers," is representative of efforts in this

. field. In An Evaluation of Career Guidance Films (1971), the Culver City

Unifed School District repc i that the Doubleday Media film series, "Careers
| in the 70's," positively influenced student attitudes toward work and moti-

vated them to seek additional information and to make career Ehoices. Avail-
3 able films cover the health services, building trades, bosiness and office

occupations, communications, and many other fields.

o8
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The high unit C°§F per film oe\eer1es of films has restricted the

!

use of motion pictures. . Many states are responding to this prob]em by

‘trying to ﬁmprove the resources of regional or state media centers. Lacking-
"the aid of%airegiona] media center, edjaeent schoql\districts can chooee
a film series, budget separately to purchase selected pqrtions, and then
share the films with each other on a regular basis as a means of making
more f1i.as availab]e. ‘Business and‘iﬂdustry in several states have pur-
chased some of the more expensive career films ser1es and loan them to .
1oca1 schools. With careful planning, rental arrangements can be made to
work satisfactorily. \

A variant of the motion picture, the 8w and-super 8mm film 1oob, is
making a comeback in both commercial and homemade forms. Several maﬁu-

|
facturers recently introduced film loops.in topical areas of guidance and

career development. Encyclopedia Britannica effectively pairs an eariier
series of film loops with new job inte}viechassettes, but film loops
typically have no sound track. Laramore (1968, 1971) details how to produce
gmm film loops; slide tape programs; and short, inexpensive, locally-oriented
csund films. Moeller and Cox (1971) caution that, although the homemade film
* loop is a productive way to disseminate occupational “information, it is not
sufficient in itself as it cannot effectively portray more-than one or two
concepts at a time. For optimum effect, supportive materials must Qe

supplied.

Mechanical or Systems Approaches \
Disseminating career information through mechanical apparatus reauires

production treatment not called for by printed materials or audio-visual
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presentations. Information systems based on microfilm or computer technology

. have emerged primarily in experimental, localized situations. As a result,
project costs are often -too excessive to permit transfer of the systems ,

\ \
thus limiting the rapid spread of these technigues. Nevertheless, during .

the past few years microfilm and computer/systems have hadasignificant impact

on students in the delivery of occupatfdﬁal information and interactive coun-

- seling.

Microfilm System. In 1963, as an attempt to respond to sévera] basic

shortcomings of traditional modes of occupational information dissemination,

the guidance staff of the San Diego County Department of Education initiated

the VIEW program (vital Informat1on for Education and Nork) - VIEW aﬁ]ows
for more frequent up-dat1ng of data on local labor market cand1t1ons and

of fers more efficient access ta. and storage of that 1nonmat10n :

-

Techno]ogy'used in VIEW is the m1crof1]m aperture card. Ih1s'is a s;
ddta processing card containing a sma]]nw1pdow of microfilm upon wh1chqs1;
to nine full-sized pages of script are photographed in m1n1ature Thg aperture
card is a form of m1crof1che, and user schools must acquire a microfiche reader
or reader-printer to retrieve full size copy. With the print-out capability
of the reader-printerg)students have their own copy ofqurtinent information
to take home and discuss with parents.

The VIEW-scripts, as they are called, are concise occupat1ona1 br1efs
written in sem1-out11ne style, generally at about the s1xth grade ‘reading

level. Informat1on contained in the scripts follows NVGA guidelines. Occupa-

s

tional titles are usually referenced by Dictionary of Occupational Titles

codes. These scripts contain data regard1ng the 1oca1 or reg1ona1 and
national outlook for specific jobs, wages, and tra:n1ng and educat1ona1
opportunities. .
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The apertJre card-is an extremely economical item in and of itse.f.
A deck of 250 occupational cards réquire§ about the same amount of space
as a standard 5" x 8" file box. Productiondtechnology makes it possible
to revise and diﬁtribute decks or gingle cards with considerable ease and
speed. -However, the deve]dbmént and creation of the basic product, a
"camera-ready" occupational brief, is relatively expensive. For this rea-

son, local efforts to implement VIEW have not taken .hold; v:éﬁ requires a

“substantial student user base to be economically feasibie.

Equipment cost is an additional problem area. The expense of reader-
printers. and student print-outs causes VIEW programs to stagnate in some
places. Acquisition of readers and reader-printers can be justifiedimore
readily now since the equipment can be used with gRIC reséarch documents,
library matericis, and microfilmed student records. A combination of
several inexpensive readers anq a single reader—printer provides an ideal
information system. '

Studies by Pierson, Hoover, and Whitfield (1967), whitfield énd Glaeser
(1969), and Tadlock Associates (1972) describe the VIEW system. The Tadlock
study ana]yiés several VIEW-type production centers in Caljfornia, concluding
that the concept is highly worthwhile and holds considerable po:entjal as a
dissemination technique. VIEW-type projects currently operate in over.30
stateg and serve millions of young people. A national consortium of these
s;ates, in cooperation with the Department of Defense, has praduced a military
VIEW Deck. This set of épproximately 100 service~related occupational briefs
will be provided in microform to all schools in the nation utilizing the VIEW
system. (Non-user schools will receive soft copy editions of the briefs.)

Mechanical devices, such as microfilm readers and reader-printers, can be

\
used as the impetus for encouraging-students to experiment with other forms of

t
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occupational information. Students take innovation in stride. The machine
attracts, and if other activities and materials are programmed around its

use, students experience few proB]ems with acceptance of other forms of

media.

Computer Systems. The past decade witnessed a substantial growth in the
use of computers in guidance. The compufer has three advantages AQer other
N information-generating media: speed of rétrievé] of accurate information,
voluminous information storage capacity, and ea§§ of up-dating or rev}sing ’
stored information. With the fantastic increaseﬁin'quantity of available
informati;n and the simultaneous broadening of'thg informational base to include
" localized data, it has become impossible for counée]ors.to keep abreast of
supply. The computer has great potential to asiist counselors with this task.
| Despite their recognized potential, howeve;, computer -systems are not
widely used. 0Of nearly a dozen experimental guidance compuler systems
initiated iﬁ:tée last ten years, some with substantial financial backing and
field testing, a few have completely shut down and ofhers are operating with
greatly reduced budgets. Project VICS (City of Phi]agelphia School District,
1974) is one of the prototype systems still in operation. It is a straight-
line occupational aﬁd educational retrieval system developed by the School
District of Philadelphia. A1l 20 of the city's high séhoo]s are included in
the network. A similar project developed by the State of Oregon in cooperation
with the Bureau of Employment Security achieved a cost ratio of approximately
$2.00 per student (McKinlay and Adams, 1971). Houghton Mifflin Company/Time

Share Corporation markets the most successful commercia]‘system available’to

date. . \

6.2
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Re. wishing to invgstigate fqrther the use of computers

ce are directed to the Agditionai References section following this

aspects of the world of adult work are beyond the general experience

n and young people. It is often neither practical nor possible for

experienc2 certain life situations directly. Hence, professional

n the use of simulation gaming techniques and simuTated "hands on"
has grown. | ]

ck's "Life Career Game" (1967) is one of the better efforts made in

f simulation gaming techniques. In the game players encounter

decision-making experiences related to the labor market, educational market,

and marfia

!
copied,ganq a growing number of “games" is being produced commercially.

ge market. Techniques used in the "Life Career Game" are widely

Some

of theﬁe are overpriced and of questionable quality, so care should be exer-

'
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cised in the selection of this type of instructional aid.
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| Hamilton and Krumboltz (1969) report the development of an occupational

simulation kit which provides "hands on" experience for students. Marketed

by Science Research Assqciates as the Job Experience Kit, it is made up
] of packets.representing 20 differenf occupations. A series of self-administered
fria1 activities allows the student to attempt relatively simple tasks asso-
ciated with variBys jobs. The exercises are eSpecially appropriate as pre-
vocational eXperjences 5f the junior high school level.
If a career resource cgntgr has space for classroom-size activities,
_then-simu]ation gaming, role playing, and similar techniques may be incor-
porated in its program. Gingerﬁcﬂiet al. (1973) find, though, that career .
-kits and games are not widely used at the centers studied. They hypothesize
that thetlength of time required to use kits or games may be a deterrent. If
this is true, activities of this type are probably best reserved for class-

room use.

Commuriity Resources

A]thouéh community resources are neither systems nor printed or audio-
viéua] materials, they are a form of occupational informationmthat is growing
in use. Speakers wil]ing to come to the school and field trips to businesses
and industry are the two major kinds of community resources. Locating spea-
kers and organizing field experiences are legitimate functions of the resﬁurce .
center staff, although teachers may be expected to make their own coﬁtacts in
some schools. A master file of these resources kept in the center serves as

a reference for teachers and administrators. . g

e
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Evaluating and Selecting Career Materials

Serving on an instructional material evaluation and selection com-

mittee is time consuming and arduous but educationally profitable. The -

<

_committee's activities continue well beyond the opening of a resource center,

w

as new materials enter.the market and'o1d ones require review due to bassage
of time or ;hangipg conditions. Care;ul assessment of materia]g'is essentidl
if ultimate usef&]ness to school and community is to be achieved.

Teacher, parent, student, and community representatives may serve as
committee members. Those with an understanding of learning ‘theory and curri-
culum dev\]opment and a sense of the aesthetic can make valuable contributions
to the evaluation and selection process. Parents and students bring the -
perspective of the ledrner to the preview process. Delegates frém the business
gannunity can provide cgntenthalidation for many materip]s.
| Before beginning the comparison of materials, evaluators must sbquaint
themselves with the goals and objectives of the center's operations and with
the ﬁrog;ams itwill subport.‘ This knowigdge helps the sé]ection task force
énsdre that an adequate supply and variety\Qf materials will be availab]é for
all center activities. Knowing what will be\¢aught, who will be "taught,
and “why certain kinds of materials are needed\hekes it easigr to determine
depth, appropr1ateness, and motivational effect1\§;ess of mater1als under 5
review: Gu1de11nes and criteria for selection need to be estab]1shed at the
outset. ' \\ : ) ;T

Since many of the materials under scrutiny are heavily weighted with
careér-re]ated information, specific standards for ascertaining accuracy of
content .are required.  Items intended to 1mp;rt knowledge about occupations

and the world of work need to be examined carefully to insure\satisfactory
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consideration of the fol]owing areas;

1. Nature of the occupat1on the occupational field, and its
importance. | ~

. Description 5f the work setting.

Personal rewards derived in the occupation or field.

,\

Exper1ent1a1'or educat1ona1\entry requirements and options for
. advancement.’ y

G W N

-, . /
™~
~

6. Future outlo%k of the occupation or field.

!
7. Licensing or membership reqdﬁrements necessary for entry into the
occupation ok field. .

8. Pereona] attr1butes or quelifications needed for sucfe;;.

9. Related occu%atiohs. - - '

Devefoping crite%ia for judging materials is difficult, but.these are
aids for reducing the:anxiety and jncreasing the efficiency of the selection
e&nnittee A valuable aid in developing a yardstick for measur1ng the
1nstruct1ona1 character1st1cs and overaJ1 technical aspects of various
resources 1is "Se]ect1ng Instruct1ona1 Materials for Purchase: Procedural
Guidelines," a joint project of the National Education Association and the
Asscciation of American Publishers (1972). The National Vocational Guidance
Association (NVGA) publishes concise guidelines for analyzing and evaluating

career materials of al] kinds. The 1971 "Guidelines for the Preparation and

MEva]uationrof Career Information Media: Films, Filmstrips and Printed

Materials" (National Vocational Guidance Association, 1971) has become the
criterion reference document for publishers and media users. In addition to
the nine areas of concern listed above, the NVGA publication suggests '

attention to vocabulary level, general format, revision or publication dates,

66

62

Work performed in the occupation, occupational field, or industry.’



quality of illustrations, quaTATX of the product 1tse1f stereotyping and
" bias, additional information sources, references for tra1n1ng or educat1on,
sources of financial aid, and credit assignments. i

A checklist for rating and comparing items will simplify the job of
evaluating and selecting materials. The NEA-AAP publication mentioned
abo;e provides some assistance in this matter. -Aﬁt (1970) uses a model
" that wé%ghs and ranks materials on scales of a variety of instructional con-
_cerns basic to classroom use. Topper (1973) devised a shorter eQﬁ]uation

chart which focuses primarily on content. Use of one of these or other

rating forms is essential as long as materials are being purchased far the

~ ¢
~

center. Appendix A lists materials typically found in career resource
centers. Table 1 evaluates the materjals used in 17 junior high resource
centers: in Pennsy]van1a (Lewis, 1974). Table 2 is 2 similar report of the
“/(“5 o

evaluations made in five Pennsylvania seniog high schoo] centers (Gingerich

et a1.,_1973).

Evaluation and Selection of Equipment s
The med1a and equ1pment or1entat16n of a career center is a possible
source of difficulties in instructional programming and budget1ng The
stage of select1ng equ;pment for a center is one at which plannérs ‘can become
"penny wise and pound foolish" or absurd]y extravagant. Unfortunately, no
“pfied and true rules of thumb exist to provide infallible direction for
é;aluators. .
Equipment needs rely on a number of interrelated factors. Will the
center be used only for browsing, will it encompass a full-blown activitié§-

N

based program, or will jt be something in between? Which program components

<
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will be included? What are the reference-and media requirements of asso-
o - ' T a .

ciated activities? What kinds of predictions can be made cqpcerning
maximum-minimum student use? How many structured career-related programs

"~ will operate in the building? What requirements will teachers have for use

- 3

,oﬁfthefCenter? Will the denter include a microfilm or computeyized infor-
mation system? w1)1 televisjon be used? What equipment is already on
‘hand? " :

An estimate of studenéiufilizatidn of media may be ga;ned by Qiscussing

student use of library equipment with the library staff. A rigorous-analysis

a

of prior student %nterésg j&%guiaéﬁce materta]s, as reflected in the require- -

@gnts of the éstab]ishquﬁébgrams, grovides another'measure. Téaéhérs who —

‘ghticipate integrating bdééé?ieducation objectives into their instructirnal-
routines should be encour;ged to identify.Qéféfia1s and act;vitfes thgy@’

,a specifically desire and to provide a time-line for‘their.expected.:;e of the

. .
center.
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Selecting and purchasing equipment requives that evaluators uﬁdefétandp
some of the mechanical and technological aspects of machines.. Manufac-
tu%efs are attempting to siﬁp]ify equipment ﬁo encourage greater utilization,
but many people do not feel qualified to maké purchasing judgments. Prac-
tically every school district has a staff member identified as audio-visual
coordinator, Equipment purchases should be thoroughly discussed with this
person and his or her advice followed to the greatest extent possible. The
media specialist knpws the range of available equipment, what various models .
can and cannot do, how frequently repairs and maintenance are nacessary, and
how and where services can be secured.

This does not mean that a program with a piece of unfamiliar equipment
shouid be rejected. Talking things over with the audio-visual coordinator
provides an opportunity to examine the iscu2 and make some judgments. When
unusually sophisticated equipment such as computers is involved, the media
specialist knows where to find help and consultation. Begause of the
importance of the ie]ationship between the resource cente;xstaff and media
specialist, and for the reasons stated above, the author believes it is

unnecessary and perhap% inappropriate to provide a “recommended" 1ist of

manufacturers and equibment beyond the discussion that follows.
f

~ Audio Equipment /

The interview tﬁpe js one of the most frequeﬁf]y used items in many

career resource centers. Most of these tapes are commercially produced, so
two or three tape pﬁayers normally will suffice. Tape players need not be
expensive, and the/audience capacity of each machine can be increased with

multiple jacks. HLadphones ensure that use of the players does not interfere

with other center|activities. '

/ | 76
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Every center should have at least one high quality portable tape
recorder-player for recording special activities and other important functions.
If students decide to create a set of localized interview tapes, several less
expensive portable tape recorder-p]ayers will be needed. An inexpensive

recorder—b]ayer should also be included in the center.

Basic Audio-Visual Equipment

The movie projector is still the primary piece of audio-visual equip-
ment in a center, although the filmstrip is“beginning to supplant the motion
picture as the most widely used visual resource. Every éenter should have
a 16mm’sound motion picture projector available. Ideally, this machine
should be a part of the normal equipment maintained in the center; but in
smaller schools, this may not be possible because of limited budgets.

During the past few years, super 8mm motion picture equipment has become
quite inexpensive. Many schools develop libraries of homemade ‘films on local
businesses and industries, provi&ing valuable resources as we™>as exciting

learning experiences for student film-makers. Business concerns oftgn donate

other films about their field of work. Coordinated with student-praduced

i -

tapes, these create local documentaries that nave great appeal for students.
Because of relatively low production costs, films and tapes can be frequently
revised and up-dated.

A related piece of equipment is the super 8mm film-loop projector, on
which single-concept film-loops can be run. This is a useful tool for indi-
vidual and small group learning. situations. It is possible-to produce home-
made film loops at reasonable cost, and commercial publishing houses are

making efforts to improve materials using this medium.

7
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Because filmstrips are used_iﬁ a wide variety of instructional'sgttings.
it may be necessary to purchase several types of filmstrip projéctorﬁ. At
minimum, the center shou1d be equipped with one heayy-duiy filmstrip
recorder/cassette unit for large group presentations. Aqtombination
recorder/cassette viewer should be obtained for small group or individual
use. If study carrels are part of the center's %aci1ity, the smaller combi -
nation units now manufactured could be installed in about half of them.

Some career resource centers may be able to draw on the talents of
highly trained audio-vjsual technicians to produce special s]ide;fape or
multimedia presenfations depicting local business and industry operations.
Barring these capabilities, centers may acquire commercially produced slide-
tape programs. Also many coi]e@e representatives carry brief slide programs

~as standard equipment. An automatic slide projector should be available

o

-

for use in the center at-all times.
Finally, each center should have an overhead projector. This device is
a ﬁust, not only for showing transparencies in classroom situations, but for
conferences and staff presentations outside the center. Audio-visual équip-
ment used infrequently can usually be borrowed from regular school media

supp]ie;.

Microfi]ﬁ Equipment '

°

With 1oca1izgd occupational in%o;mation systems in over 30 states and ag
least one major publisher of occupational information offering microfiche as
an op@ional form, the market for'rétrieva] equipment is burgeoning. The
adveﬁt of the ERIC system and jncreasefi microfilming of student records have

contributed to the acceptance of microfilm as a viafile communications medium.

s ) o , ‘?b
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Selection of microfilm readers or reader-printers is governed by several fac-
tors requiring an understanding of the materia]s to be used in the equipment.

For most school app?icat1ons one or more of five different microforms is

‘,
,_VM...v.

appropriate: 35mm rol] f11m, 35mm cartr1dge, flat m1croﬁ3che, aperture cards,

" and microfilm jackets. A11 VIEW programs use either aperture cards or regular

microfiche, as does the ERIC system. Hence, equipment with microfiche capa-

bility is in all likelihood most apbropriate for a career resource center.
Where a student-contéct microfilm system is in operation, use of a

—

singie heavy-duty reader-printer in combinafTBﬁ‘w1th—severalm4nexpen51ve o
satellite readers is recommended. Microfilm readers and reader-printers are
for the most paft substantially constructed and should elicit little concern
about user abuse, providing students are properly oriented and at least '

minimally supervised. -
K 2
Computer Systems

o

As previously noted, computers are a potentially useful instructional
tool, but they are not widely used. However, several commercial enterprises
have recently developed useful program;, and it is reasonable to expect that
in the near future computers will meet greater acceptéhce. The major functions
of a computer terminal in a career resourc: center involve computer assisted
instruction, counseling, and direct information retrieval.

Like microfilm viewing equipment, computer terminals- can handle only a
giQen number of students at a time, and most schools are able to finance_the
purchase of only one or two terminals. Highly structured computer-assisted

counseling programs can be restrictive, tending to hold students in terminals

-for long periods of time unless adequately supervised. A 45-minute program

55l




sequence provides terminal time for only eight or ten pupils a day, further -
- substantiating the jneed for extensive back-up materials. Well designed
programming reduces this problem by providing numerous exit opportunities

-”kj from the;cohbuter system te other support itens.

£

The two most practical means currently available to most school districts
of introducing computer-ass{sted programs are regional consortia or experi-

mental projects. If properly developed and managed, either of these alter-

natives can be highly rewarding. Districts wishing to do it on their own can
w find second and third generation computers for sale or lease to use in
Timited program designs. To state the obvious, sound professional advice is

recommapded for such planning. ) e

\  Television~ g
\ ) Teievisi 0 is ach{eving some degree of its expected potential as an
- educational techno]ogy. Career resource centers provide a number of oppor-
tun1t1es for using this medium. State departments of “education, regional
educat1ona1 laboratories, and state educatfﬁha1 te]ev1saon/networks have

deve?oped excellent television programs in career and vocational education.

An outstanding series, "Bread and,Butterf11es,“ js produced by a national

a]so being created by local scrool d1str1cts
\ A portable v1deo ~-tape camera and play-back un1t meets minimum resource
center television needs. This deV1ce permits students and staff to deve]op
f11ms of various Jjobs and job analyses The unit can be used for ro]e-play1ng
job interviews and in other s1mu1at1on activities. Video equipment expands
/

the capabilities of a building w1red for closed circuit or cable television.

Many industries routinely produce video-tapes of their production methods

80
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. o /-
which, in some cases, they are willing to loan to schools. Sources of this /

kind should he exploited to whatever degree possible. , R '//

Summar
\

The careful selection of instructional materials and related equipment

is one of the most important steps in establishing a career center. Thoge )
charged with evaluating a center's materiﬁ]s must have a firm grasp of the
fundamental concepﬁiwngggéijglgﬂg§§room use of media and its app]ic'tiqbw .S
in special inétruciiona] settings. Complete understanding of the goals and

objectives of a resource center and its associated programs is essential for

’ . . . . {
the development of appropriate review criteria and guidelines. \
- ' ’ , o
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 F By tradition, gu1dance spec1a]1sts are respons1b1e for orga-
nizing, filing, and retrieving career ijnformation; and even
before the arsenals of information available today, it was .
difficult to coordinate materials with guidance and class- i
. room activities. . This chapter reviews the need for infor- .
mation in the gu1dance process and examines why its use does . : N
not always achieve the expected impact. . It also discusses the '
relationship between the information system and guidance and . o
. . classroom programs and offers suggestﬂons on how to tmnfuse : s ,n?
e - ~_ career_information into career planning more effectively. In RN
conclusion the chapter presents several organizational-file— * — -
plans and methods for improving the fit between informatiaon '

]
i
~

‘ services and guidance programs. wt B, . . . :
e ri ‘1\“")( B -
L .
. ~ ¢ ,
Chapter VII. { '
fr-ganization-of-the-tenter

o Career Info}mation—-what Is It?

SN N ) .
~

Until recent]y, career information" was genera1lx;con51dered syno- \\\< .

.

i AN

nymous with “occupat1ona1 1nf0rmat1on," largely because most guidance N

o .

information was job oriented. Printed materials are the most conmon veh1c1e N

for communicating detailed in?ormat1on, and extreme. re11ance on this mefhod

it el (G LT

s e R w~%%¥:%h1n#1ng into these forms. The coalescence of career:

development theory, the revolution in med1a technology, and the emergence

LY

of career education have brought about a realization that career information, .

or even occupational 1nformat1on, is more' than just data about what happens -~

on the job. Given presen\sday_snhditions and needs in guidance and career

planning, cgreer information can be defined as all materials, media, and -

7

experiences brought to bear in assisting’ individuals to so1ve problems, o

N make decisions, select occupations, and otherwise mature as competent,

sensitive human beings. Career -information is the sum total of printed and



@

.o -

]

audio-visual media, personal interviews, field trips, counseling inter-

actions, real work experience, and all other experiences an ' individual oL

brings to the c?reer planning process.
| f

’ The Neéd forrlnfp?matiob’in Guidance and CareerfDevelopment
Living is;a succession of decisions --some large, ﬁany small. Depending )
) on our skills ;nd the quality and amdunt\af information at hand, we can
decrease the "puzzlements" we meet in life by the decisions we make. Guidance
reduces "puzzlements" by providing clients with decisionumakiﬁg skills and {
information. ? / '

Conversation§ with .counselors and students reveal great dissatisfaction
wiph the in%ormationa] component of school guiaance programs. Students and
parents question” how much counselors are helping young people cope with
probiems. Pertinent, accurate, current information is an important ingredient.
wh} are there problems with the guidanceqfunction of providin@ information .

to students? .

Problems Related to Organizing and Disseminating Information
Information--collecting, organizing, storing, and retrieving it--is an
inordinately large problem area in guigance. Severinsen (1973) states that
counselors are too dependent on ppiﬁ%ed materials and tend to assume that
g jnformation provided withouq/assistance to the usor will sbffice. They some-
- times give information/gt/zhe wrong time or without v=gard for individual
characteristics. Eiﬁg}ly, Severinsen points out, counselors who are not
“_sufficiently/jnfé;ested in career dev:lopment see information management as
+a Jow pripf?ty function and do not approach it systematically. Many interested
couq;éf;rs aiso feil to use jnformation effectively through inability to

s§g;ematize their efforts.

A}
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If a career resource center can Qe in any way a liability to a career
~guidance program, it is in 1nformat1on g1ssem1nat1on. “Loughary and Bowman

(1970) recognize the complexities 0f d1ssem1nat1ng information. The explo-

sion of information and the rap1d1ty with\which it changes are almost beyond

!

1 : )

comprehension. Much of what has bgen learned about information collection,
! .

storage, and retrieval in recent years is highty sophisticated but far from

: P
being realistically applied. _00e}counse]or_d( teacher response to this situa-

‘tion is the attempt to put1a11 information peritaining to careers in one
. 5 !‘
place--be it the library, a separhte room, or-a renovated guidance office.
. |
The danger of this response is the temptation t§ substitute a place for a

program, accomplishing nothing. /On. the other hakﬁ one great virtue of a

career resource center is that 1t provides better cond1t1ons for organ1z1ng

information and brings the career development program of the schqol 1nto

focus.

If information is not sufficient 16 jtself, wAat else is nedessary?

Loughary and Bowman (1970) point out that student t?vo]vement is |frequently- a
missing in counse]ors' planning efforts. Info"mat‘en should meet user needs.

Why not ask users what the1r needs are? Martin (1991) asserts that counselors

need to know more about the y0uth they serve and 1md11es that mu¢h of what

they already know may be superficial. K

In short, school 1nformat1on services fail due to problems {nvolving
handling and organ121ng the mass of information and determ1n1ng how it is to be
transmitted to stuuents what kinds of information ane needed, and how best

1
to use it. An effective information dissemination prpcess is esgential to the

|
success of a career resource center. .How can the progess be improved?

\
84 |
|
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Information and the Career Development Program

To'ameliorate the problems inherent in handling career information,
attention must be paid to two broad aréas. One is making the infdrmationa]
aspects of career planning activities meaningful and useful to students.

The other is integrat}ng information %ith other information--insuring
_internal consistency or agreement between bits of information.

Different schoois emubloy varying instructional framework$ to accomplish
goals and objectives. Career-relevani Cuiriculum is a strategy for imple-
menting career development educa;ion. Field trips and classroom resource
speakers are ways of imparting occupétional informqtion;ﬁéﬁfecting attitudes
toward Qork, ang preparing/students for employment interviews. Career
' ‘uriented objectives c}n be prepared for other aspects of the cur;iculug as

well. 4

The relationship between guidagcé and, resource center staff and teachers
involved in a careqr-re]evant durricu;um is normally supportive. Ideally,
counseling practices flow naturally from the informational content of class-
room instruction. Hence, goals and objectives for the curriculum and the
guidance brogram should be developed in concert, meshing informational and
materéal resources of the center ‘to besé advantage. Indivfdua] and group
sounse1iné techniques and assessment procedurés should reflect a master céreer“%
'&evelopment education plan. Teachers should understand and be aware of coun-
seling strategies regularly employed by guidance sta%f. Such understanding
is also essential for paraprofessionals and non-auidance professionals working
in the resource center.

Classroom units in decision-making and various assessment technigues

may be devised to link the career development education program to the

'{ . B g
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activities and information base of the resource center. Figure 2 illus-
trates an approach the Appalachia Educational Laboratory (AEL) at Charleston,
West Virginia, d;signed as a linkage mechanism. AEL developed a 16-unit
~areer decision-making program as a classroom or guidance component~§f the

career development curriculum. Personal access variables based on Dictionary

of Occupational Titles "wo%ker trait group" classifications mediatélggxween

curricu]um\énd information base. Students learn the pe}sona1 variables
through classroom instruction, counselor contact, and assessment instruments.

i They explore how persoﬁé] variables and worker traits are related, anddusé h
indexes, keysort cards, or computers to locate further resourc®s also coded

by worker traif group.

2

2

‘Figure 2. .

>

AEL QAREER INFORMATION SYSTEM

A EDUCATION CAREER INFORMATION
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The Amer%can College Testing Program of Iowa City, Fowa, developed a
Ca(eer Planning Program (CPP) forvgrades 8-11. The basic component of the
program is a student workbook that leads the }upi] through a series of
career planning steps. Students are introduced to job families and educa-
tional avenues leading to the‘world of work and are assisted in deve]opiég
self-awareness in relation to careers. CPP uses the Détd-Peop]e-Thing§
concept to provide a fundamental understanding of work, and self-check lists

T to help students assess their interests and competencies.

John Holland's Self-Directed Search (SDS), published by the Consulting

Psychologists Press 6f Palo Alto, California, is a 1inkagevmechanism intended
primari1y for use in counseling settings. The SDS assumes that workers in a
g1ven.vqcatxon have similar personalities and histories of persona] develop-
ment and that most-people can be categorized into combinations of six person-
ality types: ar€1st{c, investigative, social,; conventional, enterpr1s1qg,
ugnd realistic. Using SDS, students inventory their competencies and
interests and correlate them with a masté¥ 1ist of occupations common to the
various combinations of personality typés. )
Interest inventories are the most widely used metnhod of connecting students

L)

with career information The Kuder Occupational Interest Survey published by

Science Research Assoc1ates 1n Chicago ana The Ohio Vocational Interest

Survey put oudt by Harcourt, Brace, and Jovanovich of New York are the two
- _surveys most frequently used at the secondary school level. The New York

Psychological Assobiatipn‘s Minnesota Vocational Interest Inventory and the

/
Jos Angeles-based Stanford Univérsity:Press\Strong Vocational Interest Blank

are suitable for upper secbndary and older youth. -

)

O
-
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N nultiple aptitude batteries such as the Differential Aptitude Test

produced in New York by the Psychological Corporation and the General

Aptitude Test Battery of the United States Employment States Employment >

Service are also useful in linking counselees with information. Vocational
maturity and work values measures are available, too. Among those most

widely  accepted are Crites' Career Maturity Inventory, Attitude, and

Competence Tests, pub11shed by CTM/McGraw-Hi11 of Monterey, California,

and Super's Work VaTues Inventory, published by Houghton Mifflin Company

of New York. CL

In summary, two principal strategies exist to hé]b‘fﬁé‘pdp{f becéme
aware of essential career information and learn where and how to find it.
One method is to use classroom-based or guidaﬁce programs that lead the
student through a planning or instructional sequence resulting in use of
information. The second procedgre uses assessment instruments Tike interest
surveys, aptitude batteries, and vocational maturity measures to stimulate
furtner career exploraticn. Cédpeégiion among teachers, counselors, and

resource center staff in developing career education program goals is

essential to organizing occupational information in the most valuable manner.

>

Organizing Career Materials

The career information file is the core of a resource center, Within
this core reside materials ranging from books to computer printouts, film-
strips to microfilr, and career briefs to lists of resource speakers. How
can these diverse materials be organized for most effective use? This question
has stirred the imagination of counselors for decades; some of the many worth-
while books on the Subjéct are listed at the end of this chapter. But there
is no "best method"vfor'ofﬁdﬁié¥hc materialg. There are a number of u:g#ul”"
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“systems" for guidance people willing to start them up and keep them yoing.
Loughary and Bowman (1970) list six steps to he1p.organize career
information systematically:

1. Identify the tasks involved in maintaining a guidance information
system.

2. Match these tasks with the tompetencies of staff members.

Acquaint students with general guidance information and help them
learn ‘how to use information sources.

»

- 4. Help students Tearn to use guidance information.for personal planning.
5. Get student reaction to information processes anq mode.

- N\ S
6. Periodically find-out from students and others what information
should be added to the system.

Most of these steps can be tack1e& by counselors and teachers alike. Once
materials are organ{zed and a staff membgr is assigned responsibi1it¥ for
their upkeep, the next step is teaching people how to ﬁse the system;\\This.
is a step which counselors have historically avoided. As information syétems

are more properly utilized with adequate instruction, those integrated directly

0

into career development units or career planning activities enjoy the greatest\\\

use. Any students who learn the system along with other information gathering
tools may be tapped for productive feedback on the system and materials and
equipment. ’

The Appalachia Educational Laboratory's Career Information System (CIS)
mentioned in the previous section is a comprehensive effort to sysEematize
career materials. Storage and retrieval of information in the system is based

on cataloging all materials--VIEW cards, briefs, cassettes, f11mstr1ps bro-
7chures books, and so forbh-accord1ng to the worker trait groups Tound in

the B1ct1onary70f Occupational Titles. A card index provides access to

materials; each occupation in the system is indexed alphabetically and cross-

g
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referenced to common alternate titles. CIS uses keysorf cards in conjunc-
. tion with interest inventories, an activities preferéncé checklist, and .
a "Guide for Exploring Careers through Worker Traits.” Intended for USe

e
by secondary school students, CIS may be integrated with an ex1st1ng f1J§hg

o,

system to preserve the best features 6?/;;;h. The system will be marketed
commercially in 1976.

The Bennett Occupations Filing Plan and Bibliography published by

Interstate Printers arid Publishers, Ihc. of Danville, I1linois, is a popular
occupatiohq%%y—oriented system for filing information. Its organizational

scheme is based on the field-of-work coding from the Dictionary of

Occupational Titles. The plan includes a set of pre-printed tabs for file

folders and instructions for setting up the system. A1l types of céfeer
materials can be cati oged and fi]ed/under this system.

- Ann Roe's (1956) two-dimensiona¥ occupational classification scheme i;
the prctotype for several computer based informational systems and an untold
number of “home-made" systems. Occupations are categorized on one level
according to the kiﬁds of activities workers engage in, clustering jobs
that share common factors. A second dimension is job stratification according
to level of responsibility, skills, or capabilities requifed. The classifi-
cation system is a simple, effective method for categorizing occupations.

The basic two-dimensional system was expanded by Roe and Kloss (1972) to
jnclude tvo additional factors that further clarify the nature of contrasting.

. occupationa? clusters. Factor I separates interpersonal relations, or working
with people, and natura]'phénomena-oriented occupations. Factor fI specjfjes
orientation to purposeful communxcat1on or resourceful utilization. With the

field and level dimensions of the or1g1na] system super1mposed on the axes

Py
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created by Factors I and II, the Roe and Kloss system illustrates the degree
to which various occupations involve contact with people and the natural
scierices and the type and degree of communication and organizatiop skills
théy require.
. The U.S. Office of Education Career Clusters are a method of categori-
zat{on suitable for elementary, middle school, and junior high career Eesoﬁrce
centers. The cluster concept is especially appropriate for these grade levels
because chreer education at these levels focuses primarily on éwareness and
exploration of ﬁlustefs of jobs rather than specific occupétions; The Career
ac1ustens.present some difficulties in placing specific qccupa;iqu]ititleé,
but the problem of a job's appearing in more than one cluster can be solved
througﬁ strict a@herence to the &istribution of occupations within &ach
cluster. Accompanying lattices based on criteria such as skills or educa-
tional level required insure adequagékaccess froﬁ different points. The
Career Cluster system, like all c]ass;fication systems presently available,

js derived from a given theoretical base and must be counter~balanced in some
wa& to offset any inherent weaknesses. TN

Unquestionably the most useful system available is that provided by the

Dictionary of Océupational Titles. -fA]host without exception, all commer-

cially prepared -occupational briefs are jdentified with this six-digit code,

and}mosf «re categorized according to the basic areas of work:

$
0
Professional, technical and managerial .

2 Clerical and sales
Service

3
4 Farmi;g, fishery and forestry

a1

-




5 Processing
Machine trades -

Bench work

o] ~ o

Structural work

>

9 Miscellaneous

In addition to this "Occupational Arrangement,"-théﬁbjctionary of Occupational
Titles groups occupations according to an "Areas of ﬁzrk Arrangement.,” based
on products made, services perfor&gd, and processes or materials used; and the
“Worker Trait Group‘Arrangeﬁénf;“ based on worker qualifications. - An off-
shoot of the worker traits arrangement is job classification according to
worker involvement with information {data); the phb]ic or fellow workers
(people); and equipment, tools, or materials- (things). Career resource
centers which obtain substantial data on the local labor market tﬁrough the
éureau of“Employment‘Security and maintain an active placement service shouid

use Dictionary of Occupational Titles code numbers .regardless of the classifi-

<

cation system they choose.

In addition to banks of occupational information, resource centerg’main—
tain files of college and educational publications (including specialized
tréining opportun%ties and financial aid), social-personal and values clarifi-
céiion materials and ggmes, military facts, job-placement announcements, and‘
general careef development materials. The center must be designed so that _
students, teachers, and the public experience iittle difficulty in finding
desired resources. Areas should be clearly marked and referenced at each
entrance with a diag;am or instructions list; tables and seating accommodations
should be located nearby. The availability of these snaterials should be

communicated in the natural course of the career development: education program.
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Although most counselors rely on commercial and other preﬁé}ed mgte-
rials, local information on occupations, educational opportunitfes, helping
agencies,‘and resources is important é]so. Systé atic information gathering
should be the responsibility of a specifi; individual. Data can be gleanedé
from'vocational education advisory committees, the Chamber of Commerce,_or |
regular de-briefinés of communi%y resource people; new information should

be integrated regulariy into the master file plan. . .

Summar,

Information service is basic to the functioniag of school guidance and
career development programs. To be usefd], information must be systemati-
cally collected, analyzed, and filed for easy access. giqgents need current,
realistic career ipf@r@gtion appropriate to their personal ci?éumstances.

The success of a school's -career-development and planhing program depends
heavily on how well the career resource center\i§ org;nized to provide this

service.
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. It is often expected that a-modicum of efficiency in guidance
and counseling services will result from concentrating guid- .
ance materials in one place--the career resourceicenter. How-
ever, unless staffing responsibility is clearly thought out,
creating_another place for the counselor to be or watch over
may produce undesired results. The first section of this
chapter discusses the general administrative thrust;.the second,
the relationship between center functions and staff assign-
ments; and the third section outlines specific staff responsi—m..l\iR

bilities. 0 )
Chapter VIII
Staffing the Center

\. ~ ‘.»/x Z; ‘fr’:‘» "&’2«

s - 3
Y &7

acobson (1972) sfa (; éhat‘ %gﬂcareér resourrce center ;ituates all
. guidance functions iﬁ.one locatior“to jnc}ease the a;ailability_of services
 to students. A center shodld be .a sfuden&-oriented place where occupational,
vocat%ona], financial aid, éhauﬁiﬁcemenf %nforM&f?dﬁ"TE‘FéEﬁ%T? available.
Counselors, work experience coqrdinators, college schoiarshﬁp counse19r§,‘
and others\staff a ¢enter .to assist pupils in career planning and decis%on-
making. ﬁIdea]]y, the staffis a higﬁ]y diversified group of peop]gl

Many centers begin as the result of one person's 1abor,/aha m;ny are
re]ativé]y small gcale fac%]ities.- But implementing a center reﬁuires
people. Regardless 9f how‘gmbitious'the project is, considerable assis-
tance is needed to maximize thé\gﬁin in service or time for counseling. In
the end, local conditions contr61 how duties are distributed among staff
members, but this chapter takes an idéa]ized approach to staffing and respon-
sibilities. | - .

‘, -
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Administrative Responsibility for the Cenfer

According to Circle et al. (1968), a center shouid be considered a
function of the guidance department and coordinated from that office since
its primary serwvices are gu1dance re]ated ! Th1s may be true for centers

at "the secondary level, -but elementary resource centers are apt to be a

;part of the library and operate under the authority of the librarian. Lines

B \ . i

of authority. for administering a center are a policy matter to be determined
Y - Y - . - o . °
by the‘adv1sory committee and cleared with tge‘scggog principalor district

super1ntendent Because designating authority for a center involves

‘changing jop descriptions, which in turn bear on district personne] po11cv, :

the matter’ shou]d be approached in a de11berate fashion.

A1thohgh the advisory comm1ttee sets po]1cy, one persén must have respon» oy
sibility for the operation of a center. If this person is a counselor, he or
she repor%s-to the director of guidance or building principal. If the d1.ec{i§ )
tor of gJidance is designated director of the center, then ‘the Jine of. ﬂ
author1ty will be to that person ‘s immediate super1or In any case, the.
center d1&ector should report to the advisory commlttee as well and estab11sh

a schedu]e for doing so. /

/

I » Center Functions and Staff

1

Distribution\df duties among center staff members is governed by the

" / e e = ]

basic structure of the career development or guidance program, the compe-

tencies of available personnel; and functions the center will provide. The
} i '

nine posslible functions of a.center described in Chapter III are.réaated here
] -/

* to projeqt staffing requirements. ¢ , ,




<
Function 1¢°

Func 1on 2:

Function 3:

Functior, 4:

Function 5:

The co]]ect1on ana]ys1s and storage of career 1nformat1on and
mater1a1s

Co]]ect1on of data‘can be the responsibility of almost anyoné
associated with the center, but direct respons1b111ty for the

i

,act1v1ty should rest with a spec1f1c profess1ona1 staff member.

The same is true of analysis, although some aspects |of this
function-such as the review of career mater1a1s may| be a;sumed
by the advisory committee. Storage and general hand11ng of

information add mater1als may be assigned to a. number of peop]e,‘

-

duties.

»
1 \

with a paraprd{ess1ona1 or clerical person 1nvested w1th most

The retrieval and d1ssem1nat10n of career information and
materials. : |

]

Center usérs absorb much of this funct1on, and c]er1ca1 or para-

professional workers exert most control over it. All proFes—

sionals assctiated with the center should, of course, be able
. !

to use all resources without difficulty. '

!

/

Counse11ng and personal, assesément

Respons1b111ty for this function devobﬁes ent1re1y on the proFes- .

sional staff. Paraprofess1onals empl

yed in’ the center should
assume no responsibility in this area.

-

Placement Service.

. The ‘person charged w1th this optional center funct1on may be a

counselor or a teacher As the placement spec1a11st works dir.

'Ww1th students, he or she should have professional level qua11fi-

¢

cat1ons.

Work-study ccordination. ' -

Vocat1ona1 programs requiring ‘work- study coordinators estab11sh5
c]ear guidelines for these people. Ihe work-study coordinator
has the same general relationship with students as the placement

specialist and thus should also b of professional status.
—

/ / ‘ /

0 ‘ ’ . :
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Function 6: Curriculum development. '
With regard to curriculum development, the role of the center

is primarily supportive. If larger districts employ a special-
ist in career curriculum development, the person obviously
will be of professional level.

Function 7: Teacher resource.

Teachers perform this function as the center is open for their
direct use; clerical personnel provide necessary support.

Function 8: Community resources coordination.

Either a professional or a non-professional can assume the
deliberate solicitation of .community resources for use in the
-schayol.  The decision of professional or non-professional depends
largely on local preference. :Cataloging, a major facet of this:
function, requires clerical skills.,

Function 9: A community resource.
This is a function of the center as a whole and therefore draws
on the competencies of the entire staff.

An analysis of staffing functions reveals clear demarcations between

‘professional .and_non-professional level duties. Information and materials

—_—

disseminat{on activi;iés need rigid definitiop in this respect, especially
where these duties touch upon the counseling process. The responsibilities,

of guidance counselors are adequately described in many textbooks and will

not be dwelt on here. A major reason for developing a center is to increase
the time counselors can spend working directly with students in group and
individuaf counseling. -Changes in the counselor role must be locally pre-
scribed as part of on-going,assesshent of ;enter effects on the guidance
program. Other professional level jdb titles, in addition to counselor,

suggested by the functions analysis are center director or coordinator, career

specialist, placement specialist, and work-study coordinator. Suggested para-

\
professional job titles are clerk-typist, and volunteer helper.
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Specific Staff Responsibilities

Director-Coordinator , 7//>

The coordinator of a career resource center needs a sound understanding
of career guidance practi;es and cafeer development theory, including its
possible applications. This person should be a competent administrator
and have some background in curriculum .development and school procedures.

A thorough knoy]edge of the community and experience in working with business
and industry are highly desirable. -

General supervision of the center and its personnel are the director's
main concern, although the responsibilities of the- administrator may include
"doing it all"--from budgeting, selecting, and organizing materials to
w;rﬁiné with teaEhers‘onqcareer deve]obmeﬁt activities, keeping records,
and writ}ng the monthly newsletter. The School Department of Alameda County,
california (1972), the Pennsylvania Department of Education (Dittenha}er and
Lewis, 1973), and the San Mateo Union High School District (1972), among

. others, have developed guidelines for assi@ning staff responsibi]itieéf

Career Specialist

The use of the-term "career specialist" is arbitrary. Alternate titles,
depending on the scope and nature of a center's program, are "guidance
specialist," "occupatignal information specialist,"” ;;d “career education
specialist." Duties of this office are governed by the expectations of a
given center. Hoppock and Novick (1971) describe an occupational information
consultant who is a composite of the people who now collect, write, handle,
and disseminate occupational information. This consultant: -

Determines what occupational information teachers and counselors need
to make instruction and counseling more relevant to the world of work;

98
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Identifies entry-level jobs ip the community; : '

Serves as a liaison between school and business and industry;

t

Develops opportun1t1es for students to obtain- career information;

Explores and interprets possibilities for computerized career counseling
services;

Ma1nta1ns a 115?anymof materials on careers and employment opportunities;

Prov1des teachers w1th career information to incorporate in course
conteng, —

“ hssists the guidance staff in organ121ng and conducting career guidance
activities;

Organizes and prepares research studies relat1ng to students' career
choices and placement;

Develops and implements ways of pub]icizihg occupational information
to al11 students.

Such a specia]ist"would be an asset to any center, especially in regiona] or
statewide operations. " f
In smaller centersi the cbordinator and the career specialist may be éhe
same person. In any case,the basic thrust of the career specialist's job is
" the co]]ectian‘and use of career information. Career specialists work in the

comunity, provide direct assistance to teachers, and work iﬁétructiona]]y with

students. This position should be filled by a certified counselor or teacher.

<

Placement Specialist

Inclusion of placement services in the career resource center will do
much to attract non-college bound students to the facility and help them
become aware of what can be accomplished with center materials and services.
when funds do not permit the employment of a p1acement specialist and arrange-
ments can be made with a representative of the State Bureau of Emp]oyment

Security, every effort should be made to secure these services. ;ayman et al.
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(1972) descrtibe a triangular relationship between the school counsefor,

ﬁhg school placement sﬁéqja]jst, and the Bureau of Employment Security
staff. ‘ . |

During the early part of each year, the séhoo] placement specialist
devotes timg to the task of preparing seniors for employment. The placement
office might conduct classes or groups on job-seeking and job-keeping skills.

In late winter direct work with students who are looking for work begins.

¢

_In addition to performing these student contact duties, the specialist

researches graduate placement and local job opportunitigaﬁand employment
trends, deve]obs feedback systems on center occupational information, and

i

so]icifs industry contact people.

Work-Study Coordinator

This position can be established in one of three'ways. The first and
most obvious is relocating the vocational program work-$tudy coordinatof
in an office associated with the center or otherwise clearly associating this

person with the center.

.A second option is to employ a person specifically to coordinate all
\ v
prevocational field experiences. If the school in which a center is located

has no approved vocational programs, this person may be the catalyst for

z

‘developing such instructional areas. Where regular programs exist at the

home building or at area vocational technical schools, this individual works
in coopera;ion with the vocational program coordinators.

In schools with subﬁtantia] numbers o?astudents in pre-vocational or
career-experience programs a tbird option is recommended: employment of a
separate work-study coordinator. Supervision of work-study programs must be
as close'as that required of épprovep_v&cationalﬁprograms. Duties of a

100
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pre-vocational exberience 3rogram_coordinator include: superkising students,

conducting community job surveys, locating field experiencensi%es, setting
up field trips, evaluating the program, and assisting the centér director

or career specialist in developing occupational information.

Career Resource Aide

The use of classroom and counseling:éides'has flourished in the last
decade, primarily due to economic considératigns'@p& the realization tha%
trained paraprofessionals can competently assumeisome’of(the duties normally
assigned to professional staff. The most common advantaée of their use in
the resource center is to provide basic services to studé;ts, a]]owiag
counselors and other sbecia]ists freedom to work with students. Para-
professionals are key people in the operation qf a center, and every effort
should be made to insure their froper selection, trairing, and supervision.
’ Thére noi. -Aists an abundance of material on incorporating paraprofes-
sionals in guidance prbgrams. The National Association of Pupil Personnel

Adninistrators publication, Pupil Personpel Services Guidelines for Selection,

Training and Use of Paraprofessishals (1972), and the 1974 Amevican Personnel

and Guidance Association monograph Paraprofessionals_in Counseling, Gu1dan€i:/”ﬂyfﬂ

-and Personnel- SerV1ces by Zimpfer (1974), provide an excellent stqrt¢n§*501nt

for developing paraprofessyona] programs. Various state departments of

education print guide]ines for selecting and employing paraprofessionals. In
fact, tefore setting policiegs’ on employing paraprofessionals, it is wise to '
check the state schdo] code for pertinent sections, particularly if aides are

desired in an instructional capacity. ' >
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The first step in bui]dingla pafaprofessionaI program is to identify
paraprofessgonals tasks:” Their dut1es vary greatly accord1ng to a center's
range of functions; but most aides' respons1b111t1es center on hand11ng 1nfor-
mation, operating equ1pment decorat1ng the room, ma1nta1n1ng the ‘equilibrium
of the center, and genera] clerical work. Kosuth and M11tenberger (1972)
add setting up appointments for speakers, work equr1ence opqortun1t1es,
testing, interviews, and completing surveys or 1nte;ést 1nventor1es to this
1ist of duties. The gu1de11nes ment1oped above offer more task suggest1ons

| After projecting the duties of paraprofessionals™in the ;esource center,
the next considerations are selection and training. Concluding a one-year
pilot gu1dance _program with paraprofe551onals Warner (1972) reports the
following persona] qua11t1es essent1a1 for success in paraprofess1ona1 work: ‘
(1) capacity to deal with people; (2) ability to work in a structured situ- ’
ation; (3) willingness to function in a subservient r&ie; (4) ingenuity and
initiative; and (5) readiness to iearn, do, and be dir;cted. Hiring should
be carried out with an eye toward these characteristics. Training»tybica11y
follows one of two patterns. One pattern is a course of study at a technical
school or a two- or four-year college. Formal programs trainmteacher’aideg -
and educational paraprofessionals. Some states have approved programs for
preparing counseling paraprofessionals; state departments of education can
pro@ide this information. Post secondary institutions may work cooperatively
with school districts in the pre-service develcpment of auxiliary pé%sonn

The second’“ﬁore common , training pattern is for the local sc 06: district
to conduct its own pre-service training of a1des The task/m5§/;;bassigned
directly to the coordinator of the center.: In th1s ciréamstance the
coord1natq3/Zhou1d seek all available outs1dg/ﬁf:;stance and determ1ne if

S
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nearby school districts are coneeﬂplating similar training activities before
developing a program. Stinson (1970) recommends that time spent in prepara-
tion of support personnel be fairly brief and that activities be concrete and
specifik. Emphasis should be on frequent practice and drill within field
or laboratory sett1ngs Final portions of a training program must include
opportunities to work under the direct superv1s1on of counse]ors or those
‘responsible for evaluating paraprofessionals’ performance.

In-service training of paraprofessionals Shqﬁ]d be conducted periodi;

cally. <Such trajning should provide general'gyidance background; vocational,

occupational, and educational information; and instruction in-audio-visual .-
- N

equipment and testing. Salim and Vogan (1967) also eCommend enéouraggng
paraprofe551onals to attend profess1ona1 meetings and conferences. Bowman:

and Anderson (1971) remind planner programs emp]oy1ng the career ladder

concept to make provisions increase paraprofeésionals' skills. School
districts may be able to devise cooperative arrangements with degree-

granting i 1tut1ons to capitalize on existing academic courses and programs.

Pa
/

time to pursue advanced work, and school district policies should permit -

rofe551onals seek1ng to upgrade their skills should be granted re]ease

transfer: from. one type of work to another. -

Clerk-Typist .

In many career resource centers, duties generally assigned to a clerk-
typist will be assumed by parahrofessionais. When aides’ are heavi]y engaged
in direct student assistance duties, however, the need for clerical assistance
grows. Generally, the clerk-typist ects as receptionist, types‘a]] correspon-

dence, and provides assistance throughout the center as needed.

*
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Volunteer Helpers

Many school districts rely widely on panents andAainer interested
adults to augment and support regular staff. As with other staff_positions.
the duties and responsibilities assigned the volunteer warker should be
carefully specified. Basic training in the use of equipment and career
materials and an understanding of the organization of the center are
minimum prereduisites to 301unteer work. Helpers are useful in locating

students; co]]ect1ng, cataJoging, and filing materials; conducting tours,

typing newsletters, serv1ng as recept10n1sts, and otherwise ass1st1ng in

-

- the center under the direction of staff -members . Volunteer programs
have a useful s1de-éffect ‘too: 1ncreased public’ awareness and a;ceptanue

of the facility. - ;/5

.Sumnar
The size of the staff of the career resource center ni]1‘match the
ambitions of projected programs. . Clearly, staff nasponsibilities must be -
/ well defined. Respact for the number of duties var%ons staff members can
e ;\ ?perform cautions against overextend%ng staff capabilities and resources.
r~:Hiring-specialists and auxiliary workers requires general district concur-
rence on their place in the staff hgerarchy. Advisory committées might
‘ w~ell take awdeve1opmenta1 approacn_go the implementation of a center, norking
from a lorg rdnge plan and phasing in staff and 7unctions as the program
permits. Nunerpus guidelines offer assistance to plannars as they develop

staffing policies and pre- and in-service activities. C .
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Career resource centers require sizable commitments of money,
space, and time. A centér alters the thrust of #he guidance
program, affects the assignment of counselors, and exerts an
influence on the entire school. Such a heavily endowed? influ-
ential, and, hopefully, meaningfu] facility merits careful
evaluation. Discussion in this.chapter focuses on aspects of
the resource center which can and should be rendered account-
able and how assessment measures may be applied. .

» ° i

Chapter IX

Evaluating the Center «.

The pressures of accountability necessitate a per&anent'eva{uaéioa design. B
Activities must'ge justified iﬁ terms of educational appropriateness, over
and above monetary concerrs. Sys:;matic evaluation assesses the validity of
activities and appraises the need for progéam change and restructure.

Evaluation is most readily accomplished and most productive of useful
dat; when the program objectives of the center are stated in terms of student
outcomes, as recommended in Chapter III.- Simple statistiéﬁ] igchniques should
suffice in most data analysis, with rigorous methods reserved for experimental
projects. ’

An evaluation should begin yitﬁ attention to the expected outcomes of
center programs. The advisory committee may consider thg'f011owing:

How ﬁany or what percentage of pupils use the centeg?

How many teachers use the center?

How many business-industry representatives schedule visits or presenta-
+. tions at the center?

How offen are particular materials used? Who uses them?
How frequently is special equipment used? Who uses it?
-
what combinations of materfals are used most frequently?

Is the supply of materials adequate for expected needs?

H - 101
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Are staff assignments aporopriate for accomplishing cénter functions?
How wel] is the center advertised to students? To the community?
ﬁi Nhat observab]e 1mpact have- center programs had on sthdents?

Nhat impact have programs had=on facu]ty? ;

What is, busaness 1ndustry-cmmnun1ty response; to the center? N

What cooperative programs w1th?n and outside the schoo] have resu]ted
from the center's activities? & |
o \ '
;To what extent do faculty and the community in genera] support the caree.
~.resource center? : .

These quest1ons examine center influence on students, faculty, business and

/ ? ~

’ 1ndustry, parents " and the commun1ty at large and provide a basis for gener-

3

at1ng the feedback necessary for 1mp?ovement : . I

:

Evaluation normally focuses (on three areas of concern: use of the.

Radd

facility and its materials, the materials°and equ1pment themse]ves and

"' 4“!

—center impact on target popu]ations One or two relatively s1mpTe forms.or
procedures suffiée for the first two areas; extract1ng impact data requires

more Complex processes. )

Evaluating the Use of Facilities and Materials

Gathering &ata,on the frequency with which the career resource center
and its materials and equ1pment are used is the 1east demanding eva]uat1on
task A sign-in log is’ the/most exped1ent tool for estimating the use of
the facility. An a]ternqte monitorvxs a folder for each pupil, recording
his or her career plannfhg activities including use of the centeh .

Mater1a1s shou]d/be stgned out routinely as in any»typica] 1ibrary
situation and the sfgn—outs tabulated week]ye Where “special equipment or
systems are employed, it is essential that use of these devices be propérly
accounted for. Use of pamphlets and other loose or onbouno materials can

, { o100 -
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‘be estimated by ut111zing a random sample of students in the center at a {
given time. A very brief 1ist: of materials With space for students to

check wh1ch-they have usedc‘and how, often, can be handed out and dg;ﬂected

“several times each week. A]though not a prec;se measure, when comD1ned

Ao

'.

“with facts extracted from the total student body 1ater through more exten— K\\\
sive quest1onna1re methods, th1s random 1nformat1on prov1des a po1nt for a .
compar1son and ver1f1cat1on of pr1m\ry assessment data. whenever poss1b1e,
forms shou1d be designed to perm1t mechanical tabu]dtqop SA4 |

.o - (" boos

o

Evaluation of Materials and Equipnefit Ly
. S~
///// From time to timé, dec1s1ons must be made rega dang ronewa] of suoscrnp-

ti

—~

b .
ons, rep]acement of lost or woﬁh out mater1a]s, r cont1nuat1on of expens1ve
packaged programs QSystemat1c evaluation of mate aﬂs and equsomen ‘1n coun-

seling or classroom sett1ngs renders this dec1s7on ma(ang eus1er and helps
e Vo

also in making’ Judgments about more appropr1até purchases . ‘Are the rater1a1§

in the center doing the Job/they were 1ntended to do? Are people using mate- °
) r1a]s as they were des1gned to be used7 Are the mater1aTs appropr1ate for ©
~ .

the popu]at1ons using-them?’ What about reading Tevel? Accuracy? Re]evancy7 et

. °
. .

Can students use the equ1pment effect1ve1v? ¢

< It is often d1ff1cu1t to determine how well materials meet student needse;7

" The frequency W1th which an jtem is used is he]pful “information; the popu- )

(1ar1ty of a f11mstr1p or cassette is a. good,1nd1cator of whetheryor not the

item is hitting its mark. A single brief form to be comp]eted by students -

and teachers prov1des valuable 1nt#r1m data to support,the frequency ‘of use

statistic. Severa] short quest1ons to staff and students elicit 1nformat1on

on new material or equ1pment. In all cases, Guestions should perta1n d1rect1y\d

to the item being researched. . . 10»‘

{
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The annual or bi-annual survey ;f all students, teachers, and others
yho have visited thevcenter should include questions regarding use of °
specific materials or equjpment. An interesting follow-up to this survey |
is interviewing a random samp]e of users, encouraéfng frank and honest
responses. ' Recommendations for change should be acknowledged and acted on
to whatever extent possible. This technique emphasizes the fact that the
staff is_committed, in a veryiberson$1 way, to the comstant impquement of

. the center. _ - - . ‘ <

Impact Evaluation

. comes of the center with the expected outcomes determined by the planners.

Th1s eva]uat1on draws on the base-11ne data collected before the center

opens. To be effect1ve, impact evaluation must be designed at thg/outset'

of the center's development. ’/,»/“’/ '

‘Pre-centegsbase-1ine data originally gatheréd/fd; p1ann1ng and justifi-
cation purposes now serve as pretest'déth in a pre- pogttest research des1gn
This design is a method}of determ1n1ng gains in know1edge or sk111 and the

.relqplyeyvalue f different 1nstruct1ona1 strategies or mater1a1s.. Develop-

'ﬁent of decisi h:making skills, increase in knowledge about occupations,

increase in p sitive self-concept, and changes in vocational maturity are
. examples of career development concerns which can be mea;uredﬁ Several homé—
constructed and commercial assessment instruments may be used separately or,
for economy of time, in conbined forms. ' -
Roﬁtine follow-up stLdies conducted by placement or qork-study special-
ists provide further valuable feedback. If such specialists are not part of

the school district staff, the director should initiate the gathering of

1ws 104 : '
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follow-up data. Regard]ess of who is respons1b1e for the col]ect1on of
this information, prepar1ng students. to complete surveys before leaving
school stimulates response. The follow-up brocedure and need for data

collecticn should be presented to students as an integ-21 part of center

o |

activities.
Nl /

. - Summar - R
! - \
The evaluation_ component of planning and dperat1ng a career resource

"’\ center is vital. Because the day-to-day demands of keepnnb*aﬂrenter

\

funct1on1ng tend to crowd.out evaluat1on, 1t,1s 1mpera£1ve that objec-

t1ves;§¥d goals be“set up and an eva]uation des1gned-before the center

opensgfts doors. These efforts provide the 1nformat1on that keeps the

ceniter in the ma1nstream of career development activities. Examples of
questionnaires and forms/for conducting the evaluation of a center are
T

included in Appendix B.

-

109

105

L




3 e career resource center arrives on the American education
; scene at a time when diverse economic forces are affecting

the lives of almost every citizen. Proliferation of these

o centers in schools throughout the country is a response 1o
two divergent but related developments in education: (1) the
emergence of career education and (2) the simultaneous increase
in multi-media teaching techniques. Each of these develop- ’
ments is a product of the last twenty years' burgeoning tech- ’

nology. One is a response to the problems created by that \
. tgchno]ogy, the other an attempt to capitalize on its promise. ) >
_Chapter X -

E Into the Future
1‘ :

{
!

Imbedded in the concerns that 5rought forth career educat%on are problems
accompanying the growth of schoo]iguidance over the years: :.how to effectively
,_communicate information to students; how to choose information; who to make
“'responsib1e for delivering information; how to direct the career deve]opmeqt
of children; and where, when, and how best to accomp]{sh goals. Technology
presents the additional problem of insuring that gadgets, gimmicks, and
machines not be offered in lieu of useful programs.. Walz (1970) observes that
guidance courselors have at their disposal all that technology has to offer
and that it is within their power to use these resources to great advantage.
‘ Career education has placed career &eve]opment at the center of guidahce
activities and the career resource center at the forefront of career develop-
ment. Is the'career center the alpha and dhega of the guidance program? ;
Obviously nof. The resource center is a response to current educational con-
< cern for the "vocationalization" of all young peob]e, but it is oﬁ1y one ofwnai ~ ) ;
numerous devices that must be employed to help realize our national ambitions. //t>
When rescurce centéré and career planning programs are instituted in tandem, -
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a perspective will prevail and change will occur. The economic realities

of our ﬂayqplace new stress on how guidance menifests jtself in the schools .
of the/nation. If the resource center is considered a valuable adjunct to
the career guidance program, how will it change and evolve in the years to

-come?

) Technology on the Move

In the 1970 "Technology in Guidance" issue of the American Personnel .

and Gu1dance Journa], Loughary says the computer is here to stay, supporting

this prophet1c statement with ev1dence gleaned primarily from several experi-
mental computer programs. Subsequent. projects have generally conf1rmeq the
machine's. pqtent1a1 Recent assessments of the state of thiehtechho1ogy,
however, seem to 1nd1cate that the educational computer movement is treading
water-—the tecinological promise is still-there, but the mean: of implementing
it are not. Money aod equipment-are the major dreﬁbacks, but other concerns
are evident as well. ¢

_ The Right to Know Amendment to the 1974 Elementary and SecondaryxEdocation
Act indicates a problem area with important ramifications for the eventua1
development and ut111zat1on of a fully interactive computer -assisted guidance
system. There is deep public fear of the machine and its capacity to store
highly personal 1nformat1on. True, the programmed computer can qu1ck1y retr1eve,
revise, and update the contents of its information banks. But a fajr propor-
tion of the community will resist placing information about- themselves and
their children into the computer until they receive strong assurances that the
information will remain confidentia].,,Spec{aliste ip ggidanee must éppreciate
this readiness factor, for it stems from a deeper’eoneern over the dehumanizing

quality of our-technologically oriented society.
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Other media forme--particularly television, telecommunications, and
audio tape--have grown in their capacity to serve. Despite financial
woes, educational television has made‘important_ftrides; the déye]bpmént
of local andlstate networks and national consortia can only have extremely
p.sitive results. Impending changes in Federal. Communications Commission
regulation of cable television will unquestionably have importaﬁt conse-
quences forAthe extension of television use in both schools and homes
(Simpson and Sutherland, 1974).

The te1e;ommunications industry is making important advances--further

appiication of computer assisted instruction in the home (Jerman et al., 1972)

~and group instruction using te]ephoneA"te1eléctures“ and an electronic black-

board (Rookey et al., 1971). Fleischer (1971) says audio-tape is not yet
fully exploited; loop fransmission, centralized systems; dial access retrieval,

random access, and combination systems are potential uses of this medium.

Each_of'these forms 6f applied technology has implications for use in a .
variety of settings ipc]uding home, school, industi}, and comﬁunity.

Today's career resource center is a pioneering attempt to develop a
ccmhination system based on a wide variety of traditiona]1y-orientedfmedia. '

Loughary (1966) points out the tendency in teaching to use Jjust one source,

“such as a textbook, and posits that in a man-machine system it can be as

convenient to use multi-source materials as to use a single refereﬁce book.
This is possible oﬁ]y when all materials are organized for efficient retrie--
val and both teachers and pupils use a systems approach to knowledge acquis-

tion (j.e., when the basis goals of a career resource center are realized).

v
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- Into Extinction?

The career resource centeris a tool for he1ping people cope with a
new post-technological world. Centers are in an early stage of development,
a transitional stage before super-sophisticated tomorrow. A blend of tradi-
e tional paper and soft copy modes of communication and nascent innovations,

’ the career resource center of the next decade will remain experimental as a

N

real studentzservice. It will be the place where guidance,»curricglum. and
“media specialists will combine creative efforts to develop and systematize
-‘/ the delivery of gu1dance services beyond our present understand1ng At tne
‘ same time, the center w111 offer a place for actlve 1earn1ng for all who

explore it. The g]1mmer1ngs of this potential are already evident.

3

GoooeratiVe efforts among education, labor, and other segments of the
commun1ty are a necessary step toward improving the flow of occupational
and career information. Regional and statewide information networks deve}oped

iby state departments of education will gradually link school districts by
computer and other means, and the career resource center will certa1n1y hene—
fit from this advance Career education is already bringing the school, home,
and community closer together. ‘

What does the future really ho]d? Long range predictions are pipe-
dreams at oest, but the near future may be more scrutable, Trends toward
adult and community learning centers, storefront counseling, open education,
and industry interest in the career development of embloyees suggest that
greater demands will bevmade on school—based resource centers. Resource

" center projects that stimulate evening community use are becoming more -common.

With the energy crunch, expediency may require taking the contents of the

ka_z
b “/ 4

career resource center to other 1ocations, counse]1ng resources may grow.

ﬁ*'\

more mobile. . .
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In-time, the regional or state curriculum and information centers may
conceivably eliminate lecal resource centers. Advances in electronics

miniaturization and computei technology all but guarantee that the home

will ultimately be evefy person's educational center. Meanwhile, educators

are exploring, creating, and sharing the programs that will become the ulti-

mate guidance system. ‘

~——
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Appendix A: Equipment and Materials

"
. EQUIPMENT..
Unit | Vender and Description " Total Cost
:2 DuKane Automatic Sound Filmstrip progector Cassette 28A11A @
37 00 3CR 1+ s seensusansnenineemmessunta st $ 550.00
3 Super Scope C 101 Cassette Recorder @ $43.50 €aCN..ceecnennsnns 130.50- .
1 Murdock Listening Center LC- MAD-1V @ $30 00 €8CN. ceveeeennenns 30.00
1 Murdock MAD1-1 Audio Deck (9 Headsets) @ $90.00 2ach.......ee 90.00
2 Kodak Ektalite 120 Readers @ $100.00 each........... e 200.00
2 Bulletin Boards @ §25.00 €ACH..vvvvsensrrnnrensnnessnntesssies 50.00
"5 File Cabinents @ $75.00 €aCh. ....sereesnes e 000
2 Units of Shelving @ $51.00 each........oee- e heeienee e 102.00
| Pamphlét Rack @ $100.00 each........ erieeenns foreeinnneen: 100.00
‘2 Porto-Carroll 660 Model @ $80.00 eachi......-.- g 160,00
1 50x50 Da11te Video A Lent1cu1ar §creen @ $62 00:each ........ 62.00 ;
1 Bennent Fle mn e $20.00 e *»s ........ 20.00
| [ighted Viewer @ $120.00 €2Ch...vveersnrssnseesenss ek _120.00
EQUIPMENT TOTAL $1,764.50
' . _ MATERIALS
Unit ' vendor and Description _ ota] Cost
Cassette and F11m Strip Sets . oo - %
Guidance Associates 3 'igyf.
Pleasantville, New York 10570 ' Ay

1 High school Course Selection and Your Carker @ $42 00 each $ l?ipb"fgf

1 Choosing Your Career @ $42.00 each....l ...................... A2.00-
1 I Wish I'd Known That Before 1 Nent to College @ $42.00 each. “42.00
1 A Job That Goes Some Place @ $42.00 €ach...coovrnenunnnenenes " 42.00

1 Linking Your Job and Your Life @ $42.00 eaCh......ccevueenees 42.00
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. Appendix A: (continued)

Unit ~JVendor and Description
‘1 Trouble at Work @ $42;b0 Y1+, | $ 42.00
1. 6n the Job: Four Trainees @ $42.00 each.........covuevnnnn.n. 42.00
1 Your Future Through Vocational Education @ $42.00 each........  42.00°
1 You and Your College Entrance Exam @ $42.00 each.............. 42.00

’ 1 "An Overview of Technical Education @ $42.00 each........ cevens 42;b0
1 Preparing for the Jobs of the 70's @ $42.00 each.............. 42.00
1 What you Should Know Before You Go.To Work @ $42. .00 each ...... 4200
1 Your Job Interview ©$42.00 €aCh. .. .vvvrvrrrreeenn 3 .......... 42.00
1 Job Hunting: where to Beg1n e $42 00 each..,l.L;.h..: ..... 13..A4ﬂ—%2700“‘““
" MicGraw-Hi11 Book Company ' T

330 W. 42nd Street
New York, N Y. 10017 .

1 Agricu]ture and Industry @ $57.50 eaéﬁ ...... e, 57.50
1 Children's World Series @ $32.50 €aCh.........cueeurrinernnenn . 32.50
1 Community Helpers Set I @ $41.00 €aCh. ceveeueneneneereneennsn. 41.00
) 1 Community Helpers Set 11 @ $41.00.each ........................ 41.00
1  Types of Cities @ $57.50 €acCh.......covvuvnrinineniianinnnen, 57.50
1 .Systems In Our City @ $49.50 €ach........o.ovnenenn. I 49.50
1" Fanily Living Set 11 @ $57.50 €ach...«.exrvvvervrerbouranenn. 57.50
1 Family Living Set I11-@ $57.50 D PP 57.50
1 'School Series @ $57.50 €ACN. 1o vevenrerrerereeraaitarennenenen 57.50
1 - World of Work Set I & II @ $110.00 each.......ovvvvennnnnnsss *110.00
1 | World of Work Set III @ $110.00 each.....c.cccvvvviiennnnnnn. + 110.00
, Educational Sensory Programming
Route- 1, Box 418A -
} Jonesboro, Ak 72401 _
1 Case 1 @ $105.88 €aCh......cevvurenrrorrocnsocesoosonssonssnos 105.84
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Appendix A: {continued)

Vendor and Description Total Costem\J

. ] ° N\
Set of 6 Cassettes @ $29.40. each set.........vvvvnniiiennn $ 29.40
Case 2,3,4and 580 $436.59. ... iiiiiae et e 436.59
Science Research Associates, Inc. - k\
259 E. Erie St. )
Chicago, I1 60611 .
Occupational Exploration Kit @ $107.00 each.............cvvven 107.00
Widening Occupational Roles @ $170 00 €ACH.  vvvvovrerrnnnesnns 170.00
“Job Experience Kit @ $130.00 €aCh v rrmravssmst D70 e it i 260.00

Focus on Self-Development @ $212.00 each....... i eeieineire.. 21200

Harcourt Brace & JovanOV1tch
757 Third Ave.
New York, N.Y.. 10017

Psychology Today Game (Set of 10) @ $50.00 each.......... we...50.00

Careers, Incorporated . ' T
Box 135 . \
Largo, F] 33540 :

Desk Top Career Kit (J.H.S.) @ $114. 50 LY Ye] P 114.50

» \\ -

Finney Company , \
Minneapo]is MN 55401 \

0ccupat1ona1 Guidance Ser1es (5 Un1ts) P us Rack .

@ $320.00 €ach....vvvevivienerirrnnenes i ..................... 320.00
Super1ntendent of Documents \

U.S. Government Pr1nt1ng Office

Washington, DC 20442

Occupational Outlcok Handbook @ $5 00 each ..................... -10.00

Dictionary of 0ccupat1ona1 T1t1es (DOT) - 3 Volumes )
B 10.00 CACH . cvvererveneerrneiossssassasssassssssasssssasasssss 30,00

*J.G. Ferguson Publishing Co
6 N. Michigan Ave. )

Chicago, I1 60602
Encyclopedia of Careers @ $10.00 each........ [P 10.00

. Career Opportunities @ $12.00 RACN . v v et e e et e e raee s 24.00

¢ 1
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Appendix A: (continued)

”

\lendor and Description

CCM Information Corporat1on

909 Third Ave.
New York, N.Y.

10022

”»

\ikta1 Cost .

&

College Bluebook @ $90:00 €aCh..........oovrivenernrnn ceiiee - 99,00
' Q2

. Chronicle Publishing Company |
Moravia, N.Y. 13118 , )

College View-Deck @ $85.00 @ach..........ccoveens e 85.00\

. Occupational View Deck @ $85.00........ SIS 85.00
Universal Publishing Company . .
Moravia, N.Y. 13118 R _

Vocational Guidance Manual Set @ $107.00 each............ e 107.00
Guidance Associates L :; Y ,;\,JN:;J
Pleasantvi]]ea N Y 05766 - LN s |
Careers’ 1n Depth Ser1es (45 books) @ $145 00 each.. Ge.... 145.00
EduCationaI Test1ng Services '
Princeton, N.J. 08540 -
Deciding Booklets @ $2.00 €aCN. .. ..oueveevereernnruneenenns. 60.00 "
MATERIALS TOTAL $3,710.83 °
\"l
}
\57 I‘; :
S
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R , ‘Appendix B: CRC Evaluation Instruments

|

e
. o . .
s 7 ,
s Example A - Career Resource Center Questionnaire >
« Grade_. -,
i * 1. Have you visited the career resource center? Yes No o ‘-

N
/4 2, My knowlédge about the world of work has increased as a result of my
v, visits. /to the career resource center. Yes_ No__ ~

e -

AL ees - ’ % "
3., As a result of visiting the career resource center, have you-becomé more
interested in seeking specific or general career information? -

YeS_____ NO_ ) ~
4. After exploring your interests in one field, were you curious about
other fields? Yes___ No___ ,
- A & )
5. Did you find information easy to locate in the career resource center?: )
Needed help__ Needed some help__ . Needed no help___ ' . .-
p : , - :

6. Using a check-mark”in the appropriate column, please rate the equipnicnt -
and resoyrces im the career resource center as they met your personalneeds.

0 " Good Fairt  Poor  Does Not Apply.
. Career referenre books . ' : _
Occupational files -- - i, :

College catalogs B ,
Technical school information )
Career game ' v t

College view deck
Interest inventories 3
’ Hall Occupational Orientation . |

Inventory . ' N

‘Reader-printer . » f ‘ ‘

Interview cassettes - , ©b ] \

Filmstrips . y .

Career sgnter personnel

[ =gy

‘47f$521e§§g check your reason.or reasons for visiting the career resource center:
' - o ~ Counselor's suggestion ' g

- K Teacher's suggestion .
, C ' " Parent's suggestion
At L Friend's suggestion

[T

. : My own choice
y R Had to i
. 8. I sppke with m§ counselor about the information I used in the center.
Yes No___
\\,_' ) .
< '-:. 1 3 »ii
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Appendix L: (continued)

9. The career resource center has been helpful to me. Yes__ . No_
If you haven't V1szted the career resource center, why?

10. The information I«used in the career resource center was helpful to
me in making a decision in whjth of the following areas? {

Course selection
College plans -
Vocational plans
Technical/business
school plans
Other
Please indicate:

11. Please check any/all activities of the career resource center that have
been meaningful to you. If y¢ °d not participate in some of these
_actijvities, please write NA. ¢
Weekly career conSultants .
Career weeks re]ated\to the A '

departments
Publication-getting it \N\,x
together < ;% ' ’

Business dynamitg career
- unit
;" Career center and class-
room films

Civics career unit " \
Group use of the center

H
t
H
{
\

12. Please suggest any activities that would make the career center more
mean1ngfu1 to you.

Q - \ 134 A )




. If you haver't visited the center, why?

Appendix B: (continued)

Example B - Career Resource Center Evaluation
11973-74

Grade____ Sex

B g

Have you visited the career resource center? Yes No
After exploring your interests in one field were you curious about other
fields? Yes No

Did you need help in using and locating the materials?  Yes No

ora— se—

o

Check the types of materials you have used: = v

Occupational files

College and technical school cataloyues
Job experience kits

Cassettes :
Cassettes and filmstrips (AV-Matics)
Micro-Scan (Pennscript

|

|

|

|

|

Career center has been helpful to me. Yes No

m—— ——

Were you able to find materials about the occupations in which you were ’
interested? Yes No If no, which ones

Do you  have any suggestions or comments for improving the career resource
center? (1) get more films and cassettes, (2) bigger room, (3) more job
experience kits, (4) should be one period a week on schedile, (5) have
room open in morning before homeroom period, (6) have more\ay-Matics.

\

—
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Appendix B: (conxihued)

Example C - Student Evaluation
Career Resource Center

1. Have you used the career resou‘ce center? .. Yes * No
If Yes, how many times? ‘
2. Did you find the materials accessible and Yes No Sometimes___
organized?
3./Did you find the equipment in good working Yes ‘ No - Sometimes__
condition? R ) '
4. Did you find the materials up-to-date?’ Yes No Sometimes____
5. Did you find the information you needed? Yes No Sometimes____
‘ If No, was there an attempt made to obtain
the information? o Yes No Sometimes____
6. In assisting you to make a Future career decision, which helped you most?
(Place a 1 after the item which helped most, a 2 after the next best, then
a 3 after the next and so on.) : ‘ '
Career books > Pennsc;ipts
’ Career pamphlets (materials other than View decks
Books ) . Career kits
Cassette tapes . Filmstrips
7.' Do you feel that WVW has assisted you in your search and planning for.a
future career? Yes No N
. 8. How sufficient was the help you received in searching and planning for a
future careér?  Adequate Should have had more____"~* "~ -
9. ‘How helpful was the meeting with the counselors in the career resource
center in helping you to understand what the career resource center
can do for you? ' —
I have a very good understanding of what the careerresource
center can do for me. . -
I am not too sure what the career resource center can do for me.
I have no idea what the career resource center is about.
10. How useful would a career resource center be to you during the years you'

are in high school?

.. _'Very useful. ) ¢
. T will probably use it but could get along without it.

e

1 will have no use for it.

. 140
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\\\ \\
Appendix B: (cog%inued) v \\F\\<
‘ . - /

How could the service offered by the career resource center be improved?
What could we do to help you with career planning that we are not
presently doing? Can you suggest anything that would make our career
resource center more valuable to students? °

137
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2.

.~ content of film? \

then get the license,

~

Appendix B: (continued)

‘ .‘( ’ ;
R Example D - EvaTﬂ;;:;;/;f Films and Filmstrips

Name careers.(job areas) identified in the film.

,Boqs the film discuss how to enter careers? Give processes: e.g. first
r two years, then apply for training at & school

work at certain jobs

tc.

Describe characteristics\ of individuals who would be able to understand

hY

Was terminology new to yoﬁ? Write terms you did not know.
At whatitraining or class levels would the film be used?

Did you learn anything new? What?

What written or visual materials should be used to supplement content
of film? -

Vo X
\
\‘

14<
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Appendix B: (contipued)
Example E -Career Resource Center Teacher Evaluation

Did youGtilize the CRC's facilities?
Yes | . No Sometimes

Did you encourage any of your students to visit the CRC?

Yes . No Sometimes

aarmo—

. ‘Do you feel career education is impor%ant in curriculum?

Yes No ~ Sometimes

e p— emer————

Aré you willing to participate in the CRC's activities? -

-
Yes e ~ No Sometimes

B arm———

‘Are there any particular careers you would like more information on?

{Please list.)

&4
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Appendix C: Career Resaurce Center Floor Plan

’ [ )
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. N Appendix C: (cortinued)

-
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